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Chapter I 
INTRODUCTION 
This paper presents a proposal for the early identif ica­
tion and prevention of emotional dysfunction in primary school 
children. This chapter will provide the historical and theore­
tical context for the proposal and define its terms and limi­
tations. 
Development of Ttieoretical Interpretations 
It was Griesinger (181? - 1868), Esquirol (1??2 - 1868), 
and final�y Kraepelin ( 1855 - 1926) who created a "medical­
model" of classification for the numerous problems in living 
subsumed under the rubric of "mental illness," Though the three 
classic personality theorists (Freud, Jung, and Adler) have 
generally been credited with this descriptive syste·m of puta­
tive nosologlcal disease entities, Kraepelin introduced the 
first generally accepted and original systematic approach to 
psychodiagnostic classification (Ban and Lehman, 1971).* 
. '• 
. 
' 
Kraepe�in's hope.of extending des criptive observations 
with experimental findings, and the application of psychometric 
and psychopharmacological prodedures in an entirely clinical 
setting was short lived (Fliegel, 1948). Although his approach 
over the years was considerably enriched by more psychopathological, 
neurophysiological, and psychopharmacological contributuins, 
Kraepelin•s expected �approchement between psychiatry and the other 
medical specialties has not been successfully narrowed (Zilboorg 
and Henry, 1941, p. 831 Catiglioni, 1947, PP• 20 - 4Ja Garrison, 1960, 
*Prior to Kraepelin's nosological contribution, the 
importance of bedside notes in psychiatry had already been 
emphasized by Esquirol and Griesinger. 
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p. 2891 Nordenskiold, 1949, pp. lJ - 19). 
Consequently, neurophysiological arid neurochemical research 
has lacked an appropriate neuropsychiatric groundwork to which 
it could relate the increasing body of knowledge relevant to the 
processes underlying psychiatric manisfestations (Boring, 19.50b., 
PP• 339 - 3511 Albrecht, 1901, 97 - 1061 129 - 1331 Adrian, 
1932, pp. 19 - 331 Bayliss, 1931, PP• 82 - 931 Doch, 1962, pp. 18J -
196). To effect the required rapprochement two suggestions have 
received much attention s (1) experimental-reductionism (e.g.,_ Esper, 
1964) • and ( 2) behaviorism (e.g.• Skinner, 1971). 
Esper (1964) argues for an increased understanding of the 
neuromolecular events underlying behavioral processes1 and Skinner 
·(1971) stresses the role of the environment in shaping and main­
taining behavior. 
Some psy<?hoanalysts, following a hope of Freud (1937), have 
searched for the neuromolecular substrate of the Freudian mental 
apparatus and mechanisms (e.g., Alexander, 19551 Engel, 1954a,ba 
1955). Other scientists, within the Weltansicht of Esper, have 
sought to explain all aberrant mentation and behavior in terms of 
states of the brain (Marquis, 1951; Gellhorn an.d Loofbourrow, 19631 
etc. ) . The neurosciences are progressing rapidly, and much 
valuable information concerning the neural basis of behavior has 
been gained. The inseparability of physiological changes and 
psychic phenomena was· suggested by Freud and many others before him. 
The Hippocratic Greeks considered the brain to be the organ of 
consciousness, and abnormal states of the brain to be the cause of. 
epilepsy and behavior disorders (Peterson, 1946 , PP• 45 -· 47). 
J 
Unless specific .organ�c pathodynami�s can be clearly demon­
strated, and procedures for remediation suggested, the outcomes 
of neuromolecular research have prefatory applicability to the 
work of the applied psychologist or other professional. With 
respect to this, Theodore Lidz (1971), speaking within a context 
of.schizophrenia, cogently statess 
••• those who consider schiz�phrenia a type of aberrant 
personality development are chided for neglecting the 
brain and problems· of physiological homeostasis; The 
human brain, however, bestows upon man a unique way of 
adapting to his environment via symbolic processes., and 
distortion of this strictly human technique ls the essence 
of schizophrenia . Efforts to achieve simplification by 
ignoring the comple xities of human techniques of adapta­
tion entail the risk of eliminating the es'l!enc.e of the 
problems of schizophrenia (p. J25). 
Recognition of the far-reaching role of communication in 
�'luman · adaptEition permits consideration of how the schizophrenic 
disturbance can be the outcome of a life development which. ,has 
gone astray, being then related to the total developmental process 
rather than· the product of d isordered brain functioning. It becomes 
possible to understand the person whose behavior is said to be 
"schizophrenic" or "retarded" within a broader context .than biology. 
In diagnosis, what often begins with good intentions leads merely to 
. a meretricious label. 
That labels can have very unfortunate consequences has been 
succinctly pointed out by Menniger (1955)1 
The word "schizophrenia" beco·mes a damning designation. 
To have it once appl ied to a young man can be to ruin a 
car-.. eet, despite all evidence of subsequent healthiness. 
A name implies a concept; and if this concept is unsound, 
the· diagnosis can ruin treatment; the very naming it 
can damage the patient whom we essay to help. Nathaniel 
Hawthorne in The House of Seven Gables told us what we 
psychiatrists should well knows 
"The sick in mind ••• are rendered more darkly and hope-
4 
. lessly so by the manifold reflection of the disease, · 
mirrored back from all quarters in the deportment of those 
about thems they are compelled to inhale the poison of their 
own breath, in infinite repetition." 
It is not that we decry classification as such1 we re­
cognize it as a useful scientific tool. But it is danger­
ous when it leads to reinfication of terms (p. 185). 
Schlien (1961) quotes this early passage of Mennin.ger is a 
context of his therapeutic work with a young man·who was labeled psy­
chotic, He goes on to say that, ."Even though "tranquil�zers" will 
tranquilize,. so will a blow on the head, and neither one is 
equivalent to, or can deny the existence of ,•peace of mind• 
(p. 1,54)." 
Turning to the view of Skinner (1971), one must distinguish 
between behaviorism asa (1) an historical movement, and (2) a 
technology for behavior change, The stress is on remediation 
rather than diagnosis. 
Infrahuman behavioral research has frequently failed to 
provide adequate pragmatic aid to the applied professional• or 
its.outcomes are not able to be generalized successfully to the 
complexities of the human situation � Its emphasis on overt 
observation of the body tends to ignore or minimize the experience 
of the individual (Dessoir. 1912, P• 1521. Watson, 19241 Dunlap, 
19)01 Boring, 1950 (a), p. 2861 Drever, 1952; P• 281 Esper, 1964, 
PP• 282 - 2991 Klein,, 1970, PP• 802 - 814), 
Ma.ny of .the putatively novel behavioral techniques are deri­
vatives of ancient or recent prodedures involvinga (1) suggestion 
and placebo effects1 (2) body relaxatio·n and hypnosis1 and (.3) 
5 
control of environmental contingencies which bring pleasure or pain 
and consequently act as powerful goads to �ehavioral manageme.nt 
(Wolman, 19681 Klein, 1970 , P• 76.3; Dunlap, 19.30, PP• 107 - 19; 
Fearing, l9JO, P• 18; Wolf, 1935, p� 191 Skinner, 1959, PP• 321 - 221 
Murphy, 1968, pp. 62-51 Zeller, 1955, p ... 122; Aristotle, 424a1_4; Burne· 
1957, p. 671 Jones, 1956, PP• 88 - 1541 Drabkin, 1955, P• 2231 • 
Freud and Breuer,. 19.361 Freud, 1937, PP• 100-16 a Sextus, 1852, 
pp. 16 - l4J). Psychometric diagnosis is minimized1 the present, 
overt bahvior of the individual is scrutinizeda and procedures 
to effect response_ changes are rapidly developed and implemented 
(Wayne, 1948; Wyrwicka, 1972; Krumboltz and Thoresen, 1969). 
Behavioral techniques have had the greatest usefulness withs 
(1) the socially maladjusted; (2) brain damaged childrena (J) 
the mentally retarded1 and (4) those who do not or cannot control 
themselves, e.g., the antisocial, dysocial children (Pavlov, 1927; 
Guthrie, 19381 Murphy, 1949, PP• 207-.3491 Wolman, 19601 Brooks and 
Cranefield, 19591 Hill, 19601 Hartman, 1964). They are least 
effective with children1 (l) who are free from demonstrated 
extensive neural pathology; (2) who are not mentally retarded1 
(J) who have been defined as psychotics or (4) those who have the 
rudiments of responsible choice and decision making, i.e., growth 
oriented children (Katz, 19231 Lashly, 19.Jls Allport, 19551 Hyman, 
19601 Meehl, 19601 Hochberg, 19641 Polanyi, 19661 Stainbrook, 
19701 Kolb, 19731 Tustin, 197.J). 
A Process View of Emotional Dysfunction 
In recent years, a third point of view has received much 
attention in the literature. Sometimes it is referred to as a 
third force in psychology, as it is different in emphasis from 
6 
the first two, i,e,, behaviorism and experimentalism, This paper 
will refer to this view as process, following the usage of Kohl 
(1969). 
Although it recognizes the importance of the neurobiological 
substrate of mentation, and the role of environment in shaping 
learning,,it has chosen to emphasiz e the distinctly human qualities 
I 
of the person, and has chosen to view him as process rather than 
praxis, A process point of view speak,s to the complexities Of the 
human situation, makes central the experience of the person, and 
views him as growth oriented, creative, responsible, and capable 
of self-control (e,g,, Jung, C,W, 9, (ii ); 81 101 9 (i)1 ?;Rogers, 
(1939)1 Binswanger, 1963; Boss, 19571 Heidegger, 19271 Kierkegarrd, 
19441 May, et, al,, 19571 Ruidenbeck, 19621 Watts, 19571 Frankl, 
19631 Perls, 19691 Laing, 19671 Axline, 19691 Szasz, 19711 Maslow, 
196la). This Weltanschauung has usually been referred to as 
htlli18ni��-i�,, .anQ. i�sti tutional �ettings within which such a view ob� 
tains have been called process, open, free, and creative (Kohl, � 
1969; Maslow, 1961 (b ) a l96J), 
Statement of the Problem 
The need for a pragmatic, efficient screening process for the 
early identification and remediation of emotional dysfUnction in 
prilll8.ey school children is very great (Hewitt & Jenkins, 19461 
Morgolin, ll• al,, 19551 Wolman, 19491 Bender, 19551 Caplan, 
19561 Harms, 19621 Rimland, 1964), 
The old-fashioned contained or tracked, JR school is a thing 
of the past, The very nature of its tight, inflexible structure 
gives rise to many of the problems which it then attempts to 
obviate through increased "control�" blame shifting, and demands 
on special personnel (Allinsmith & Golthals, 19621 Tyler, 1960; 
Landy & Scalan, 1962). 
The success of an open , creative school depends upon the 
strong, harmonio us , unified effort of a group of expert and 
dedicated professionals. The members of the professional gro\,lp 
are deeply concerned with the physicaJ. , social, and emotional 
• 
1 
characteristics qf the child as well as his intelligence and 
·ac·a�emic ability (Wrenn, 1962; Hill, 1961; Patterson, .19e2; Dugan, 
196J). 
Given a proc ess approach to �chool, and a warm, strong school 
and community liaison, there are four reasons for psychological 
counsel ing services being offered by the school. Patterson (1962) 
lists thesea 
(1) Almost all children go to school for a greater 
proportion of their daily life, than any other 
institution. 
(2) There are inadequate community counseling services, 
especially those .falling under the rubric of "school 
psychological services " or "special education." 
There are waiting lists, and such agencies must limit 
their services to those with more serious emotional 
dysfunction. 
( ) ) The reports of such agenc ies are freque,ntly w0,rthless 
with respect to providing explicit programs of 
remediation to the professional group. 
(4) The inclus ion of mental health services within a 
school in conj uction with the physical health facilities 
offers the possible advantage to a student of disgui�ing 
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from others the fact that a consultation is about 
emotional illness. Having the services at school may 
make it easier for parents to seek advice, since some 
may feel less strange in going to a school for help 
than a clinic ••• Many workers b elieve that to be effec­
tive a clinician whose job it is to aid students must 
spend his working hours within the social system of 
the school in order to have the necessary understanding 
to capitalize both diagnostically and therapeutically 
upon the situation as it exists uniquely in each in­
situation. 
How far should the school go in providing counseling services 
in this area? To quote Allinsmith and Goethals (1962, p. 29)1 "ls 
it to be the obligation of schools to aid in the development of 
helathy personalities, and, if so, are teachers or Other cSChool 
personnei such as guidance specialis�s the ones to have responsi­
b ility?" Patterson (1962, p. 14?) answers this rhetoric as followsa 
The function of the school in society is a broad 
one--the preparation of the young for taking their places 
in society as informed, responsible adults. The performance 
of this function has broadened considerably, and although 
there have been some who have objected, the school no 
longer is restricted to tre teaching of the three R's but 
is ·concerned with the preparation of the young for making 
a living and for functioning as responsible citizens in a 
democracy. For effective, mature, responsible func-
tioning as a citizen it may be maintained that the individual 
must be relatively free from the handicap of emotional 
disturbances and. that the school has some responsibility 
to this end, · 
If it·is argues that this goes beyond the assignment 
of the schooli�it may be pointed out that the school, as 
the servant of society, may be assigned whatever functions 
society desires it to perform. There is nothing preordained 
about the function of the school. The introduction of 
pupil personnel services in our schools is the result of the 
expression of the desires of parents and the community 
as much as the decision of professional educators. The 
counseling and other psychological services in the schoolc 
Where thay desire such services and are willing to pay for 
them through taxes for the school, they sould be entitled 
to receive them. 
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With respect to the screening and recognition of young children 
who are likely to experience psychoeducational difficulties in 
school because of emotional dysfunction; the only defensible posi­
tion lies in the development of programs aimed at preventing the • 
occurrence of a further dialation of ineffective and maladaptive 
life styles in children. Albee''s (1959, 196J, 1967) analyses of 
the situation and his projections for the future indicate that 
present problems can only worsen �less different approaches are 
developed. Thus, early identification of potential for poor ad­
justment and the prevention of its possible sequelae become.essential 
elements of the program envisioned. 
Summary 
The extension of the mental health field within the typical 
school has involved the application of ·a ·model inherited, relatively 
uncritically, from medicine. This model has been assailed in re­
cent years by some (e. g., Szasz, 1960) who believe that it predis­
poses us to think about children with emotional dysfunction in.a 
manner which is not optimally helpful in dealing with such children. 
The belief that "it runs in the family" as an excuse for therapeutic 
failure is an aspect of the medical model which creates profound 
obstacles to preventive efforts. 
An alternative to a disease model is a developmental-process 
orientation to the child. Such a viewpoint is most conducive to 
understanding' the· way a child grows and functions within ·the school 
syste·m. 
It provides an appropiate matrix for a program designed to 
identify and prevent emotional dysfunction in primary school children. 
10 
Cllapter II 
EARLY DETECTION PROCEDURES 
School is commited to the welfare of children, providing the 
only compulsory professional contact between soclety and the child. 
Early detection of emotional disturbance and application o.f preven­
tive measures are possible within this habitat of all children, and 
• 
therapeutic meas�res can be undertaken in situ. 
The proposal for detection consists of three interrelated 
pha�es1 ( 1) psychological testing, .(2) parent interviews, and 
(J) evaluation and fc:i'llow-up. 
Psychological Testing 
When differential testing leads immediately to individualized 
programs for prevention and re·mediation, and does not provide l&.bels 
to hide benind, it can be a usefUl.adjunct to an understanding of 
children (Freud, 19651 Axline, 1947, PP• 25-331 Coplan, 1964).. Tests 
are always adjunctive, and they can never take the place of the care­
fUl, measured judgments of adequately trained and experienced 
scr�ening personnel (Cowen,·et. ai ., 19661 Bower, 19601 Donahue and 
I 
. . 
_Nichtern, 1965 PP• 100-119). 
Psychodiagnostic testing consists of 1 (1) intellec� asses�­
ment, and (2) personality assessment. The order of screening may 
be seen in Table 1. A professional group approach is used. 
Table l 
PRESCHOOL AND PRIMARY SCREENING• 
A PROFESSIONAL TEAM APPROACH 
11 
School 
Nurse.· 
saecial 
Eucators 
School 
Psyc.liologis 11 
IN� Physical 
Health 
-> 
/' � /1 ,,/' 
Spec ial Educator Guidance 
- Counselor 
Speech , Hearing, 
and Language �Mental 
Special Educator - ->Heal th 
Developmental Intellectual and 
Reading Persona.lity 
.Assessment 
Special 
Needs 
E.M.H •• T.M.H •• etc. 
) 
It is to be noted that each chil d has a general medical examina­
tion ·before he co·mes to the professional group for screening . Of 
particular importance to.the group are children whose pre- and post­
natal d�velopment has been abnormal due to organic causes, and child­
ren who have suffered injury or damage (e.g., to the ne.�ous system). 
The psychosocial status of physically disabled and genetically 
retarded children must receive careful consideration (Abel, 19521 
Baltwin, l956s Blodgett, et. al., 19561 Bakwin & Bak.win, 19661 Barnett, . - -
1968). Parental anxiety about the health of a sick child may be a 
' 
common source of emotional dysfunction . In blind or otherwise 
s.eriously han�icapped children , parents can become so preoccupied 
with the handicap that they forget the child needs the _·same love, 
discipline and social experiences that physically heal thy. chil.dren- .. 
12 
do (Kearsley, 19621 Howels, 196J). 
'l'o the physical handicap is added conflict and emotional dys­
function due to the special attitude· of parents and other educators 
to the child (President's Panel, 19621 Rothenberg, 1967). In this 
regard, one is reminded of the words "spoken" by Ann Mansfield 
Sull�van to Helen Keller (Keller, 1954)1 
• 
Love is something like the 
clouds that were in the sky 
before the sun came out----
· · you cannot touch the clouds, 
you know, but you feel the 
rain and know how glad the 
flowers and the thi�sty earth 
are to have it after a hot day. 
You cannot touch love either, 
but you feel the sweetness 
·� 
that pours into everything. 
Without love you would not be 
happy or want to play (p. 82). 
'l'he attitude of caretakers .can be an important fac.tor in deter­
mining whether a person lives a "well" or.a "sick" role (Talbot, 1968) 
A very common result of a sticky, overprotective attitude in 
the mother is the child who misses several days of sc·hool each 
· week due to his illness (esp. " asthma"). '!'his is combined with peer 
rejection, problems in completing school work, and concern over the 
fact that peers do not accept the illness as an adequate alibi for the 
tardiness and absent days (Scott, 19621 Solni t, 196J, PP• 28-.41) o 
Figure 1 
BIOLOGIC-> 
(Talbot, 1968) 
"Allergic Constitution" 
+ Inciting Factor 
BIOLOGIC � Mild Asthma 
t 
SOO.IOPSYCHOLOGIC-> Maternal Perception 
of Child as "Sick" 
·i 
BIOLOGIC+-> Loss 65 /182 School Days SOCIOPSYCHOLOGIC 22 Outpatient Department 
Visits Per Year for 2 Years 
SOCIOPSYCHOLOGIC-> Loss of Educational and 
Social Experiences. 
Sick Role 
lJ 
This form of caretaker induced sick role limitation not only 
may be unnecessary and psychosocially detrimental, but also may be 
less beneficial in overcoming the physical complaint than is a 
more liberal regimen. 
For example, Riseborough (1967), in working with scoliotic 
children, has demonstrated that they do as well or bett�r physically 
and much better psychologically, if allowed unlimited .activity 
during the long postoperative period when they are incased in a cast, 
than if subjected to a regimen of prolonged bed rest. 
Similarly, Agle {1964), Mattsson and Gross (1966), have ob­
served that hemophiliacs are no more likely to bleed when they are 
encouraged to be fully active than when they are restt-icted. 
Therefore, handicapped children need careful emotional e¥alua­
tion and re-evaluation within the educational setting. In colla­
boration with physicians, a workable program should be planned 
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w.h,ich allows the child maximum freedon consistent with his impaire.d 
physical and emotional condition (Wallace, 1962). 
Table 2 illustrates the possible effects of a malformed, sick, 
disabled, or dying child on parents· and siblings. 
Table 2 
Parental disappointment, shame or guilt 
over malformed or handicapped child 
Parental resentment and anger over bur­
den, or sublimation thereof in construc­
tive actions 
Parental anxiety leading to overprotec­
tive, overrestrictive, overindulgent 
care, with problems secondary thereto 
Overconcentration of attention on sick 
child with resultant underattention to 
needs of other members of the family, 
fatigue, depression, family impoverish­
ment 
Distortion of normal family life in respect 
to where to live, what to do and so forth 
Sibling resentment of patient as recipient 
of special and favored attentions also, 
shame due to having abnormal sibling 
Sibling vulnerability in respect to parental 
transference of overprotective attitudes 
and practices to the� after patie·nt dies 
Grief and depression in anticipation of 
experienc ing fatal or disastrous outcome 
Limitations in capacity to plan for education, career, marriage 
and other healthy mature activities begin to loom large as the 
invalid child approaches the time in adolescence when he would 
normally grow out of a state of dependency and perhaps get a job, 
marry and think about developing a family of his own. · MacKeith 
(1964), in writing on this subject; emphasizes the crucial importance 
of encouraging basic healthy activities in the handicapped as well 
as in the healthy young individual. 
There are two principles which apply to all children requiring 
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medic al attention for any length of t ime . Firs t , treatment schedul e s . 
c an  b e  soc i al ly and b ehaviorally d is abl ing , even when they are organ­
ic ally .bene fic i al . S e c ond , dec is ions c onc ern ing the optimum balance 
between the dual de s iderata o f  s atis fac tory body func tion an d  a 
rewarding way o f  l i fe are one o f  the chie f re spons ib il i ties o f  the 
primary phys ic ian .  
Intell e c tual As s e s sment 
Follow ing the screening by me dic al p ersonnel ,  a bri e f  synops is 
o f  the child ' s  me d ic al h i s tory and current phys ic al s tatus is entered 
on a spec i al form , the C l inic al Summary Ab s trac t (See Tab l e  4 ) . This 
is a general form which w ill be used by e ac h  scre en ing c ommitte e , 
following the ir evaluations . 
Intellec tual as s e s sment should take plac e s ( 1 )  in the pre­
scho o l  period , ( 2 )  dur ing the firs t school ye ar , ( J )  at approximate­
ly 10 years o f  age , when the I . Q . is mos t  s tabl e  (APA, 1966 1 . Anastasi, 
19681 Anderson , 1940 1 Arthur , 1969) . The l atter evaluation c an  
_/ 
serve as a fo llow-up on the · ass e s sment pro c e dure . 
Emphas is on as s e s sment is g iven to the primary grades b e c aus e a 
( l ) e s s ential attitude s toward s c hool are b e ing formed , (2 ) emo tion� 
al dys func tion whic h w ill interfere with the psyc ho ed\lc a-t;iona.l proc e s s  
needs to b e  rec ogniz e d  an d  obviate d ,  and ( J )  spec ial educ ative pro­
c edures for c hildren who l ac k  e s s ent ial readiness skills c an  be 
. impl emented ( B arker , ;J.96.J 1 G ilb ert , 1966) . 
B e fore moving to a discus s ion o f  particular tes ts , it is 
nec essary to c onsider the issue o f  intell igenc e.. Ther.e are numerous 
) 
misconc eptions o f  intell igenc e whic h mus t  b e  avoided. The "problem 
of intell igenc e "  c an ,  perhaps , b e  mo s t  e as ily unders tood in terms o f  
the di fferenc e b e tw e en c ontent and proc e s s  ( Z igler , 1967 1 Tuddenham ,  
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L966 ) , The c ontent o f  measurement do e s  no t nec e s sarily reve al any. 
th ing about the proc e s s  wh ic h de termined tho s e  measurements , nor 
does the c ontent nec e s s ar ily pre dic t the - ul timate outc ome of a 
s ituation governed by a proc e s s whic h  is imperfec tly unders too d  
( though the accumulation o f  s igns do e s  l e ad t o  a more accurate pre-
. dic tion o,f fu ture psyc ho e duc at ional func tion ) . 
The des i gners had to have s ome de fin i t ion , e i ther impl ic i t  or 
exp� ic i t , in o rder to s e l e c t tes t items . However ,  the numerous 
de finit ions p o s i te d  by thi s  ad hoc me thod were usually s impl e  omnibus 
s tatements emphas iz ing suc h qual �ties as the ab il i ty  to reason , to 
learn , to s o lve prob lems or to adap t to new s ituations •.  
None o f  th is , however , tells one what intel l igenc e is , All 
one has re ally , is a rubric , a term operational ly de fined by a 
tes t .  There is no thing in thi s  appro ac h that tells very muc h about 
the general nature of c o gn i t ive func tion ing (S to t t , 1965 ) . There 
are . many kinds of inte ll igenc e ( Bayl ey ,  1955 ) , 
To re turn to the c ontent-pro c; e s s  distinc tion , � a ::wide ac c ep tanc e 
of the s tudy o f  c ognit ion , for which psychologists are indeb ted to 
the work o f  J e an  P iage t ( 1952 1 1954 ) , ind ic ates that ac tive and 
exc iting attempts are underway to unders tand the proc e s s e s  involved 
in intellec tual func tioning , More important for the area w i th whic h 
this c hap ter i s  c onc erned ,  res e archers are b eginning to cons truc t 
assessment technique s b as e d  upon this new knowledge ( Laurendeau and 
Pinard , 1968 ; Tuddenham , 1970 ) , 
A fl exible ,  branc h ing appro ac h to the ass e ssment o f  the pre­
sc hool c hild is employe d ,  Al though s ome c hildren with emo t ional 
and psyc ho educ ational dys func t i on may be ident i fi e d  by us ing suc h 
screening ins truments as DIAL or the WPPS X ,  the rec ency o f  pub l ic ation 
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prec ludes any s tat�ments c onc erning the val idity and us e fulne s s  of 
the s e  tes ts ( Arthur , · 19691 Z ax ,  il• al . ,  1968 ) . I t is probably no t 
I . 
la goo d  ide a to make u s e  of only one tes t  for initial screening 
I C Buro s 1 1 965 1 Buros , 1968 1 � Arthur , 1969 , PP • 214- 227 1 Bayley , 19681 
' ' 
bronbac h ,  1969 1 Esc alona, 1967 ;  Flavell , 1 9631 Knobloch, 1960 1 Tudden- • 
ham ,  1966 1 Uz giris and Hunt , 1 97 0 1 Maga.rgee ,  1966 ) .  Rath er , a 
c omb ination .o f te s ts , no tes ts , or an individual i z e d  group o f  te s t  
items from s everal ins truments i s  b e s t  when working with yqung c hild­
ren . In the spec ial e duc ati on interview ,  i f  there is no evidenc e o f  a 
s trong l ac k  o f  fundamental knowle dge expec ted o f  a ch ild o f  his age , 
there woul d b e  no po int in giv ing a comp l e te , formal I . Q . tes t a  
developmental sc he dules or items from s everal tes ts would be b e t ter 
and more e ffic i ent (Wolman , 19651  Schaffer and Lazarus , 1952 ) .  
The c ounselor ' s  rol e  in as� ertaining interes t  and e ffort o f  the 
child during t e s t ing is e s s ential and can b e  difficul :t , in the c;ase <> �  
young children . Depre s s ion , which always affec ts tes t performanc e 
unfavorably ,  esc apes de tee tion eas ily . * Te s t  re s.ul ts should no t 
."-
be accepted a val id unless a qual ified examiner feels confident that 
all., ,requirements of rel iable te s t ing hve been me t (Wechsler, 1958 ) . 
The reason for intell igenc e te s t ing i s  to asc ertain the role 
the intellec tual l evel may ·play in the di fficul ties the child ex­
perienc e s , or to make educ ational or occupational plans for the future . 
Not may pro fess ionals c ontinue to b e l i eve in the no tion o f  a fixed 
I . Q. ( Thomas , 1970 1 Jens en , 1969 ) . I t is a matter of great importance 
what a child do e s  or does ,not do with the po tential he has ( Z i egl er & 
Butterfield� 1967 ) . M any  time s , a chil� thought dull o r  retarded by 
*Depress ion o ften takes the .form o f  seemingly "worry- fre e II clowning , 
or the well-known " smiling depre s s ion " . 
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school personnel and others is no t actualiz ing his .POtf;l�tialEi l>ec aus e 
of  emotional dys fUnc t ion . A variety of developmental and o ther asto> ­
sessment ins truments ·may be found i n  Table J .  
When an indiv i dually administered tes t  differs from a group test, 
the re sult of the group te s t  should be disregarded bec·ause o f  the 
opportuni:tY the examiner has during the individual tes t to es timate • 
and control the degre e o f  cooperation, a matter o f  particular impor­
tance in the attempt to find a c h il d • s intellec tual l:ev.el (Megargee , 
1966 , PP• 10-18 ) . 
Personal i ty As s e ssment 
By October of his first school year, each child is evaluated 
.in a small group, with the C alifornia Test of Mental .J4aturity ,  Short 
Form (S ullivan, C l ark & Tiegs , 1957) and the Goodenough Draw-A-Man 
( Goodenough , 1926) . D irect behavioral observati on of the child ·. and 
those of the first- grade teacher are added to these results . From 
this compo s i t e , a prel iminary assessment is made of the y:oungs te.r • s  
/ 
emotional s tatus and academic potential • Informal play s ituations 
may also b e  u til iz ed. O ther ins truments which might be used with 
c ertain children are· found in Table J (Zax and C owen, 1967 ) . The 
re sul ts o f  the intellectual and personal ity .acraening is succ inctly 
entered on the ·Clinical Summary Abstract (Table 4 ) . 
Speech , hearing, and language evaluations also tak·e plac.e at 
this time . 
NAME OF TEST 
Arthur Point Scale 
of Performance 
Tests 
Bayley Infant Scales 
o f  Development 
Blacky Pictures 
Bender Visual-Motor 
Gestalt Test 
Cattell Infant 
Intelligence Scale 
Children ' s 
Apperception T e s t  
Culture Fair 
Intelligence Tes t 
(Cattell )  
Durreli Analysis of 
Reading Difficulty 
Gates-McKillop Reading 
Deagnostic Tests 
Gesell Developmental 
Sche dul e s  
Goldstein-Scheerer 
Tests of Abstract and 
Concrete Thinking 
Goodenough-Harris 
Drawing Test 
Ill inois Test of 
Psyc hol inguistic 
Abilities 
Table J 
AGE RANGE 
5 to 15 years 
2 to JO months 
5 years and over 
Children and adults 
J to JO months 
J to 10 years 
4 years to adult 
Grades l to 6 
/ 
Grades J to 10 
4 weeks to 6 years 
Children and 
adul ts 
5 to 15 years 
4 to 10 years 
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TYPE OF TEST 
Nonlanguage performanc e 
tes t  o f  general ab ility 
Infants • general ab ility 
( 1 )  
Pro j ective technique (1 ) 
Diagnostic s intellec tual 
impairment assoc iated 
with organic ity ( 1 )  
Infants • general ab ility 
( 1 )  
Pro j ec tive technique ( a  
downward extension o f  the 
TAT ) ( 1 )  
Nonculture tes t  o f  gen­
eral abil ity 1 no t depen­
dent on language ab ility 
(G) ** . 
. 
Achievement tes t s com­
prehens ion o f  oral and 
silent reading, rate, 
word recognition and 
analys is ( 1 )  
Diagnostic 1 . reading 
disab il ities (1 ) 
Infant behavior deve­
lopment ( 1) 
Diagnos tic s Intellectual 
impairment (1 ) 
, Nonverb. al g
.
eneral mental 
ability (G)  
Ab ilities and disabil i­
ties associated w±th 
c o�unication ( l )  
Interim Hayes-B inet 
fest for the Bl ind 
Kuder Pre ferenc e 
Record-Voc at ional 
Leiter International 
Performanc e S c al e  
I,incoln-Oseretsky 
Motor Development 
Scale 
Table J ( c ontinued) 
3 years to 
adolesc ent 
Grades 9 to 1 2 ; 
adults 
2 to 18 years 
6 to 14 years 
*l = Individually administere.d tests • .  
**G • Group administered tes ts .  
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Spec ial tes t for the 
blind 1 general . mental 
ability ( 1 )  
Vocational interests (G.) 
Nonculture tes t  for 
foreignbom and deaf 
children · 
14o tar developmE!nt 1 
coordination and mo tor 
speed (l ) 
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Table J ( continued ) 
' �I· :
.
�hover Draw-a­
k-son T e s t  
Children and adults · Proj ec tive tec hnique ( l )  
, I I  I 
: ?flee A P ic ture 
' ::t'��ry Tes t (MAPS ) 6 years and older Pro j ective technique ( 1 )  
'" " '  
r.11. i rrill-Palm. er S cale 
· � ·� Mental T e s ts 
18 months to 6 years Nonverbal mental ab ili ty  
( l )  
�.·�pneso ta Mul tiphasic 
B �sonal i ty Inventory 
Older adolescents and Self-report :personali ty 
adults inventory {G) 
f PI ) 
P.�rteus Maz e Test 
' 
Ptogress ive Matrices 
(ltaven ' s) 
rt�rschac h 
i 
B�senz,we ig P ic ture 
Prus tration Test 
Ro tter Incomple te 
Sentences B l ank 
J years to adult 
a years to adul t 
Children and adults 
4 years to adult 
Ado l e s c ents and 
adul ts 
Nonlanguage tes t  of 
mental ab il ity ( 1 )  
Nonverbal general abil ity 
( 1 1 G ) 
Proj ect ive technique ( 1 )  
Proj ective technique {l.) 
Pro j ective technique (1 ) 
S tanford-B ine t S c ale 
(Rttvis e d )  a 19? J­
T•rman arid. Merril­
Forms L and M s  
1960-Form L-M 
2 years to adult (not General ab ility (intel­
standardized for o lder ligence ) ( 1 ) 
adults ) 
· 
Thematic Apperception Children and adul ts 
Test (TAT) 
Vineland Social Birth to maturi ty  ... 
Maturity Scale especial ly children 
Wechsler Adult 16 years to adult 
Intelligence Scale 
(WAIS ) • .  
··Wechsler- Bellevue · 10 years to adul t 
Intel l igence Scale 
Forms I and II 
Wethsler Intelligenc e 5 to 15 years 
Scale for Chil dren 
(WISC ) 
Pro j ec tive technique ( 1 )  
Social. maturity (1 ) 
General ab1lity ( intel­
ligenc e ) ,  verbal and . 
performance scales ( 1 )  
General ability {intelli• 
genc e ) , verbal and per­
formanc e scales ( l )  
General ab il ity ( intelli- · 
gence ) 1 verbal and p er­
formanc e scales ( l l  
Table 3 ( c ontinued )  
Wechsler Pre-
School and Primary 
Scale o f  Intelligenc e 
(WP SI ) · 
4 to 6! years ; 
bright 3 ,  dull ·7 
and over 
Wide-Range Ac hi evement Kindergarten to 
Test c o ll ege 
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General ab ility ( intelli­
genc e ) , verbal and per­
formanc e scales ( 1 ) 
Ac hievement in reading, 
spell ing and arithmetic 
( l , G )  
2) 
Need for Relat iv i s t ic Appro ac h 
Evaluation o f  a c hild ' s  personal ity s tatus mus t  b e  approache d 
rel at ivi stically {Magan , 1967 ) • One mus t  cons ider no t only the child ' s  
age , sex , temperament and o ther general c harac teristic s , but al s o  the 
local c ul tural ideals , customs and requirements , It is not nec e s s ary 
for the psyc ho s o c ial suppl i e s  o f  c h i l dren to c on form to absolute 
standards , but it is e s s enti al that children rec e ive from s omeone 
suppl ies o f  affe c tion , c are and c ontrol in amounts suffic ient to prevent 
psychosoc ial deprivat ion , yet no t so great to produc e psyc hosoc ial · 
intoxic ation . Though the s e  limi ts have so far no t been de fined in 
absolute quantitative terms , it is c l e ar that the range of human adapta� 
tion is broad enough to permit c hildren to develop and func tion in a 
healthy manner under a w ide var i e ty  o f  child rearin� c ircums tanc es 
{S e e  Table 5 ) , 
Parent Interviews 
On spec i fi e d  days during the third week o f  Oc tober, interv iews 
are held w ith mo thers of e ach firs t grade c hild { Tro s t ,  1968 ) , The 
• 
counselor and spec ial e duc ators are guided in thes e  interviews py a 
demographic data in the child ' s  folder { e .-g, , the family constella­
tion ) , te ac hers • c omments , and the pro fe s s ional groups ob.servati ons 
and test findings , Interv iews are s truc tured for the mother as a 
part o f  a routine pro c edure for bec oming acquainted, The purposes 
of the pro fess ional group intervi ew inc lude s (1 ) to establ ish a 
relat ionship w i th the mother ,  { 2 )  to el ic it pertinent b ackground 
and c urrent information about the c hild and his family , ( J )  to 
enc ourage expre s s i on oa att i tudes b o th toward the sc hool and the 
educ ati onal proc e s s , (4 ) to e xpl ain the schools e duc ati onal ob j ec tive s 
and the. · role of the pro fess ional team, and (5 ) to f,ormula:te some tenta­
tive casework impressions. The classroom teacher is enc ouraged to 
participate in these interviews . 
More spec ific ally , the pro fess ional group ob tains information 
in the .follow ing areas a heal th and development , attitudes toward 
eating, sleeping , and to ile t training as well as family prac tic e s  
in these matters , interpersonal relationship_s within the family , how 
to child interac ts with playmates ,  the way the parents perc e ive the 
child ' s  school funtioning , information regarding the parents • e duc a­
tion and attitudes toward educ.ation , the ir employment history , and 
soc ioeconomic :: s tatu� and parental attitudes toward sex and sex ed­
ucatlon, .· , religion , parental ' roles,  · :and 9 maj or life goals . 
Based on a c omb ination o f  parent interview, tes t data , soc io­
metric information , and cumulative obs ervations ( recorded by teachers 
on the Devereau C hild Rating S c ales* ) , the profess ional group renders 
a dichotomous c l inic al judgment for each child s ( 1 )  those already 
showing moderate to severe dysfunction , or in whom the likel ihood 
of such dys func tion is high (ED ) , and ( 2 )  · those who are func tioning 
relatively well (ND ) . 
I f  a soc ial worker is employed , he would become a member o f  the 
p�fess ional group, and would aid the school couns:elQr .and other 
members . in clarify ing the rol e  o f  the family in the· child ' s  life . 
Together with tes t  results and teac her ratings , this knowledge may 
represent a promis ing fi�st s tep toward a better unders tanding o f  the 
procedures through which a child wi�h high potential for school mal-
*Devereau C hild Behavior (DCB ) Rating S c ale , Spivac k and Spo tts , 1966 .  
Teachers are trained to use the rating sc ales , as research shows that 
training greatly increases  the ac curacy o f  ratings � {B ittner ,  1948 ; 
Driver , 1942 ; Ro tter , Rafferty , and Schachtitz , 19�9 ; Anas tas i 1964 ) . 
. ' "  
adjustment i s  identifi ed (Cowen , .!!!• al . ,  1969 ; Os.good , et . al . ,  
1957 1 Z ax & Cowen , 1967 ) .  
2S 
As a -result of the combined j udgement of the pro fe s s i onal group , 
some primary ch i ldren are tentatively . designated as experienc ing, or 
l iable to experienc e emotional dy s func tion in the sc hool se tting (ED ) . 
Assignment to th is group is based on professional j udgement , and 
• 
this information is internal to the proj ec t  ·staff. To avoid the 
danger o f  ;s e l f- ful fill ing prophecies , ED youngsters are no t so labeled 
publ icly within the school. They are completely integrated within 
the school population. Statements made to teachers or parents should 
be phrased in the most positive ·manner possible , c onsistent with pro­
viding the teac her with enough relevant information to assist her 
in adequate planning for the ED chil.d. The brie f ,  summariz ing. 
comments entered by the professional group are kept in locked files, 
cons idered confidential, and are not placed in the child ' s academic 
folder. They are, however , legally open ' to - parents . on · demand • .. 
Zax and C owen ( 1967 ) reported that in a large s ample o f  chil dren 
evaluated during their first two proj ect years., ED children co·m.prised 
J7� and Jl� o f  the total groups, respec tively . 
:Evaluation and Follow-up 
After the children have been plac ed in the two respective 
c�tegories ( i . e . , ED or . ND) , it is neces sary to c arefully evaluate 
'and re- evaluate the ir ac tual psychoeducational pro·gress o r  dys'func­
tion in order to determine the emp irical accuracy o f  the classifica-
tion system. 
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CLINICAL SUMMARY ABSTRACT 
S e x a  F Unit No . �� · C as e  1 Age a ?t 
4qmiss ion or c l inic visit  date a 
-----
Disc harge . ·  date a 
Date prepared a 
DIAGNOSES 
Include and number serially all maj or physical , behavioral* , and soc ial* 
disorders . Indic ate essential supporting . evidence for each diagnosis . · 
1 .  Dwarfi sm ( ht . -41 in . , ht.  age-4yrs . ) .  
2 .  Underwe ight for he ight (wt. - JOlbs . ,  w t .  age- 2iyrs . ) .  
J . Anorexic b ehavior . 
4 Inadequate parents ( child neglec ted ) . 
s .  Fos ter plac ement , t�mporary by Division Child Guardianship. 
1 .  t 2. 
) .  
4. 
s .  
ETIOLOGIC FACTORS 
Relate by number to above diagnoses . 
C aloric undernutrition due to undereating. 
Apparently related to anxie ty inc ident to threat o f  
separation from fos ter mo ther. 
Unknown . 
Necess itated by c ondition o f  child. 
GENERAL COMMENTS 
The . fo s ter mo ther wishes to s tab ilize this child ' s relation­
ship with her by adopting here The legal autho?'ities have been 
reluc tant to allow this • Meanwhile the 1 child ' s natural parents 
have b e en try ing to take the .child away from the fo s ter mother• 
,GQALS OF THERAPY 
1. S tab i l i z e  c h il d ' s  rel at ionship 
w i th fost er mother . 
2. Eliminate s igns o f  anxious be­
havior. 
J .  Res tore c h il d ' s  rates o f  gain , 
growth , and development to 
s atisfac tory levels . 
THERAPEUTIC PLAN 
Give spec ific s .  
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INDICES OF FUTURE PRGGRESS 
Permane.nt plac ement or 
equivalent ,  Height , weight , 
e tc . measurements . Eating , 
learning , soc ial , .and o ther 
behavior. 
Soc ial S ervice with phy$lc ian back-up to discus s findings 
with Division C h ild Guardianship and other legal authorities,  with 
the aim of conv inc ing them that it is advisable to permit this fos te.r 
mother to adopt this child, 
PERSONS RESPONS IBLE FOR MANAGEMENT 
Copy S e.nt 
Re ferring M . D .  Name a Tel . No · --�-�-
Addres s 1 - - - - - -- - - - - - - , I ll . Date C alled ____ _ 
N ame 
Primary 
School S taff 1 
Di sci:el ine 
Physi.c i.an* Dr . D .  B . - - - - - Pediatric ian 
Consultants Mr . J. A- - - - - - - Guidance C ouns elor 
Mr . R. S------- S ocial Worker 
Mrs . Di H , -.;.-�- Speech Teac her 
Mrs . C ,  D , - - - - - Rydipg 'l'eachq:, 
Tel . Nc>e C OJ?Y Sent 
Table 5 
Varieties of Psychosoc ial Deprivation , Intoxic ation and Injury* 
PSYCHOSOCIAL PSYcRoSoc!ll 
INTOXIC ATION DEPRIVAT I ON 
'\, 
PSYCHOS6c!At 
INJURY 
Acc eptanc e , e xc e s s  o f  Ac c ep tanc e , lack o f  Re j ection2 
Hos til i ty2 
Disparagement4 
• 
Affec tion ,  exc ess of Affection, lack of 
Approval , excess of Approval ,  lack of 
I 
Attention , exc e s s  of 
C are , exc es s  of 
Attention, ·· lack o f  
C are , l ac �  o f  
�� 5 Protec tion ,  excess o f  Protec tion , lack of Abus e 
C ontro l , exc e ss of Control ,  lack of · · Indulgenc e6 
Guidanc e ,  exc es s  of Gu idanc e ,  lack o f  
*Some of the conditions repre s ented by the s e  diagnos tic terms have 
also been repres ented in the l iterature by such o ther familiar words 
and phrase s  as smo thered with affec tion , maternal overpro tec tivgness , 
ov rattentiveness · overc ontrol ne l e c t and ove ermis s iveness . 
Levy , D .  l 3 ; p i  z ,  • • l a , b  1 avis , K. 9 7 ; Fried , 
R. , and Maye r , M .  ( 1948 ) ; Glas e r ,  K . , and Eisenberg ,  L. (1956 ) 1 
Lowenfeld , B .  ( 1 956 h Solomon , P. , e t  al . ( 1957 h Rose , J .  ( 1959) 1 
E i s enb erg ,  L .  ( 1962) 1 Sc ott , J .  ( 1962 ) 1 Blo dge tt , R . ( 1963 ) ; 
Hollowell , J . , and Gartner , L. { 1965 h B akwin , H . , and Jlakwin, R . � . : 
(1�66) ; E is enb erg , L .  ( 1968 ) . 
Glas er, K . , and Eisenb erg ,  L. ( 1956 ) 1 Lowenfeld,  B .  (1956 ) 1 Jac o , 
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Re spons ib il it i e s  conc erning c ouns e l ing and c onsulting in 
regard to s tudents , and , pup il appraisal are c ons idered to be 
important for b o th the e l ementary guidanc e c ounselor and scheo1 
psychologist (Mayhew , 197 3 ) 9 Only a qual ified s c hool psychologist 
c an  c e�ti fy  a - c hil d as mentally re tarded for the purposes of spec ial 
class . pl ac ement . . . 
Ass e a sment an d  Acc ountab ility 
Prodedures for the as s e s sment o f  acc ountab il ity with respec t to 
clas s i fy ing primary pup ils in the c ategories of ED or ND nee d  to 
be examined for the ramifications· of the ir overall us e fUlne s s . 
S everal ques t ions require c are fUl c ons ideration s 
l .  What i s  the e ffec t o f  pro c e dures o f  ac c ountab ility in 
ass e ssment on the values the s c hool-c ommunity l iaison has for the 
c hil d? Proc e dures for the development o f  acc ountab il i ty are s eparate 
from the goal s the proc e dures des ire to reach. They do no t distinguis; 
b e tw e en good and b ad ob j ective s , but only provide a discipl-1ned way 
for mak ing sure of reac hing them. Appl ied to inadequate , inappro­
priate ob j ectives the ne t e ffec t may only b e  to guarantee that errors 
will be colos s al . 
2 .  I s  the technique o f  ass e s sment the mos t  e ffic ient means <>f 
determining the ac h i evement o f  the des ired ob j ec tives? Ass e s sment 
techniques are by no means equally e ffic ient . · Whatever the me thod 
employed , it s houl d provide resul ts in the mos t  accurate and expedi­
t ious fa&·hion po s s ible w i th a minimum amount of disruption to the 
overall goals of the e duc ational proc e s s . E ffic ient devic es must 
s tand the tes t ,  not only o f  re l iab il i ty and val idity , but al s o  of 
dispatc h ,  s impl ic ity , e as e  o f  adminis tration , an d  the l ike . 
JO 
J. What is the e ffec t o f  the ass e ssment technique on i ts user? 
Whatever metho ds the e xaminer employs nec e s s arily mos i fy  his b e­
havior. This als o  holds true for me tho ds o f'  achiev ing acc ountabi­
l i ty .  Technique s  us e d  t o  evaluate progre s s  toward achievement o f'  
goal s , ,  in thems elves ,  have the e ffec t o f  focus ing teac hers • attention ,  
determining purpo s e s , and influencing direc tions for acti on. Thes e  • 
e ffec ts are inevi tab l e . They c anno t  b e  ignored s imply becaus e they ar1 
inconvenient . They mus t  b e  taken into ac c ount in the s elec tion of' 
assessment tec hn ique s .  Means o f  as s e ssment which fenc e personnel 
and pup il s  in , des troy ini t iative_. or c re ate deb il itating anxie ties 
may prove to b e  too great a pric e to pay . I t  is o f  great importanc e 
to guard agains t the s e l f- full ing prophe s i e s . *  
4 . What is the e ffec t o f  ac c ountab il ity prac tic e s  on the pupil? 
As sessment techniques do no t only measure l earning ; they als o  affec t 
it. How pup ils perc e ive ass e s sment dev ic e s  and what they learn front 
the employment o f  suc h  devic e s  mus t  b e  matters o f  vital c oncern in 
selec tion o f  evaluative ins truments . Fe edback to pupils , parents , 
and o thers concerning tes t  outc ome s should always be acc ompanied by 
expl anatory s ta�ements regarding the po s s ib l e  meaning of tes t  
results . Inappropriate feedback c an ·promote further emo tional dys­
func tion in particular children ( Alb e e , 1959 ; All insmith ,  1962 ; APA, 
1966 s Anas tas i ,  1968 1 Anderson , 1940 1 Arthur, 1969 1 Harms , 1962 1 
Mac De ith 1  1964 1 Thomas , 1970 1 B agiris , 1966 ) . 
Spe�ing b e fore the C o·inmi s s ion on Tes ts , Kenne th C J.ark s tated a 
. 
If I were do ing any s tudi e s  now • • •  c onc erne d w i th ge tting 
the Ame.r i c an  people to unders tand the enormity o f  the 
inj u s t ic e inhe rent in d i fferenti al e duc ational qual ity 
or our • • •  sc ho o l  sys tems , I would s e arc h for the mo s t  
rigorous , ob j ec t ive , s tandard i z e d  te s t  that was re l evant 
to the que s t i on o f  e duc at ional ac hievemen t ,  and I would 
adminis ter it to all o f  the c h i l dren in publ ic school s . 
(Then ) I would pre s ent • • •  the s tark d i fferential results 
and s ay  to the Americ an pe ople s ' This is what you are 
do ing by way o f  damm ing up human po tential and human re­
sourc e s  • •  o You c an  e ither c ont inue th i s  and know • • •  that 
you are spawning hundreds o f  thousands . o f  human casualtie�, 
or you c an make the nec e s s ary c h ange s in the educ atio nal 
syste·m to narrow thi s gap and , hope fully , obviate i t  
(Clark , 196? ) • 
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Claapt er III 
PREVENTIVE PROCEDURES 
J 2  
Th i s  c h ap te r w i l l  . ou tl ine a program wh i c h  go es hand- in- hand 
w i th the e arly i d e nt i fic ati on asp e c ts of the propo s e d  pro j ec t .  
The program i s  d e s igne d to for e s tal l  the furth e r  development o f  
school failure due to emo t ional dys func tion . Preventive e f:rorts 
take a v ari e ty o f forms ; th e ir de scription w il l move from the 
general to the speci fic . 
. . 
A Soc i o therap e u t i c  M i l i e u  
T h e  c l imate o f  the s c h o o l  i s  th e  firs t c onsideration. Pre-
ventive e fforts which take plac e w i thin the framework o f  an open 
proc e s s environment are muc h  more e asy to e ffec t than those wh ic h 
are attemp t e d  in a trad i t i onal s e t t ing (Nyqu i s t  and Hawe s , 197 2 ) .  
Open and fre e  s c h oo l s  c an l e ad to a truly s oc i o therapeutic mil i eu 
which c an  make for 9p t imum l e arning and grow th (Whitehead , 1929 1 
Wh i tmore , 1 96 9 ; S h anK: e r , 1 97 0 1 Tobi er , 197J ; Leitman , .!,! al . ,  1 968 ; 
I s aac s , 1 93 2 1  Piaget , 1969 r Ro gers , 197 0 ; S argent , 1970 ) .  The 
detail s  of such a mil i eu may b e  found in the ' de fini tive work Open 
Educ ation (Nyqu i s t  and Hawe s , 1 97 2 ) , and a spate of others such as 
Fre e  S c ho o l s  (Ko z o l , 197 2 ) . AI19nd ix A c i t e s  an anno tated . b ibliography 
and s ourc e l i s t ing for the open c l as s room . 
C harac ter i s t ic o f  suc h an open c l i mate is the following s 
1 .  There i s  a r i c h  e nv i ronment o f  materials for children to 
explore , and the re are abundant opportun i t i e s  for l e arn ing through 
experi enc e .  
2 .  ·.· C h i l dren • s  re spons e s  to the enV',ironment provide many o f  th e 
starting p o ints for l e arning . Ac t iv i t i e s  most o ften aris e  from the 
needs and intere s ts o f  the group rather than from a prescrib e d . ·cur­
riculum . When c ommerc ial mate r i al s  and programs are us ed , they-
must be  made avail able in w·ays that pro tec t the c hildren ' s  re spon­
sib il ity for the ir . own .l e arning . 
J . W ith gu idanc e �rom the teacher the c h ildren pl an the ir own 
ac tiv i ties  draw ing from a range o f  rel evant c ho ic es ,  
4 ,  Eac h  child i s  fre e  to e xplore an intere s t  deeply and is 
also fre e to d i s engage when an ac tiv i ty no longer s e ems appropriate . 
5 .  Typ ic ally , there is  a varie ty o f  ac tivities go ing on s imul-
• 
taneously , e ach child work ing in ways b e s t  suited to his interests , 
talents , and c ognitive s�yle .  
6 • .  There are few obvious b arri ers b e tween sub j ec ts ,  and muc h 
o f the children ' s  work i s , in fac t ,  interd isc ipl inary , 
7 .  There is  minimum dic tation by the clock.  A fle �ible schedule 
permi ts ch ildren to learn ac c ord ing to the ir individual rhythms o f  
engagement and disengagement . 
8,  The children talk w i th e ach o ther about the ir work and o ften 
work together . The ir l earning is frequently a c ooperative .enterpris e  
. . 
marked by dialogue , 
9 ,  All forms o f  expres s ive representation , in the arts and in 
movement as well as in l anguage , are cons idered val id and important .  
10 , Group ings ar e  no t b as�d o n  fixed criteria suc h as I . Q .  or 
reading level , but are kept fl exible , shi fting w i th the · changing needs 
and interes ts of the· children . 
11 . The te acher s erve s in a supportive rather than a didactic 
role , guiding the children , provisioning and s truc tering the environ­
ment .  She is both ·: a s ens itive obs erver o f  and an active partie ipant 
in 'the life o f  the c lassroom. 
Nyquist ( 1 97 2 ,  p . 86 )  l is ts s ome of the goals o f  open educ ation s 
1 .  Happy c h i ldren who fe el suc c e s s ful and c on fident . 
· 2 .  S e l f- d isc ipl ined c h i ldren who are s el f-propelled and 
c ontinuing l e arners . 
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. J .  I ndependent thinkers who are self-propell e d  and c ontinu ing 
learners . 
4 .  Readers who are inc re as ingly fluent and who en j oy read ing 
for purpos e  and meaning . 
5 .  Children who write bec ause they ne ed to rec ord and c onvey 
thoughts . 
6 . q ompe tent pupils  who are able  to c ope w i th fundamental math , 
sc ienc e , and soc i al sc ieqc e c onc epts because they are nec e ssary to 
answer important que s tions , to solve probl ems and to fac ilitate growth 
toward self• ac tual i z ation.  
7 .  Teac hers who enc ourage c})ildren to feel , value the ir feelings 
and experienc e ,  and make fe el ings c entral to the educ ative proc ess . 
W i th re spec t to the las t po int , Janov ( 197 J , p .  282 )  s tates t 
Children would l e arn that fe el ings are no t some thing 
s eparate from educ ation but o f  i ts e s s enc e . Feel ings 
would b e  integrated in the overal l  educ ational s cheme 
so that chi ldren would no t be b affled  by the ir tens ions , 
the ir bedw e tting , the ir b e l l igeranc e and d i s trac tib i l i ty .  
They would le arn in c las s the me aning o f  those things 
and how to rid themselves o f  the pres sure . Very soon , 
i t  would b e  a school w i th out disc ipl ine problems and 
without the interminabl e  s taff mee t ings about how to control 
children . The very fac t that so much emphas is  
in educ ati on i s  plac ed o n  disc i"!ll ine an d  c ontrol is  
ano ther indicat ion o f  how · . unreaL soc ial .' ins ti tu tions 
re flexively suppress fe el ings and real i ty ; and how 
tho s e  educ ati onal systems c an  c ontinue for years to 
teac h  things that are irrel evant to the l ives  and 
feel ings o f  the s tudents . A real educ ation sys tem 
that produc e s  real peopl e ·  c anno t have unreal , irrelevant 
cours es  because the s tudents wouldn ' t  tolerate i t .  
A real e ducational sys tem would · · have inspiring , "turned­
on " teachers , no t the turned- o ff disc ipl inarians who 
c ontrol that system today . 
I deally , open e ducation should s tart w i th the very young ;4hi.llil· 
and . permeate his  entire c are er . In summary , the words o f  Roland 
B arth and C harles  Rathbone ( 1 969 ) will b e  drawn upon 1 
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Open Educ ation is a way of th inking about children and 
learning . I t  is c harac ter i z e d  by openne s s  and trus t ;  by 
spat ial openness o f  do ors a.nd room ; by openness o f  time to 
rele as e  and s e rve children , . no t  to c ons tranin , prescribe and 
mas ter th em.  The c urriculum is  open to s ign i fic ant cho i c e  by 
adul ts and ch ildren as a func tion o f  the ne eds and interes ts 
of e ach child a t  e ac h  moment . Open Educ ation is charac teriz·e:G 
by an openness  o f  s e l f .  P e r s ons are openly s ens i tive to and 
supportive o f  6 ther persons·- -no t c l o s ed o ff by anxi e ty ,  
thre at , cus tom and rol e . Admini s trators are open to ini ti a­
tive s on the part o f  t e ac h e rs ; teachers are open to the 
po s s ib il i t i e s  inherent in c h ildren ; children are open to the 
pos s ib i l i ti e s  inherent in o ther children , in materials , in 
themselves . 
In short , Open Educ ati on impl i e s  an enviro nment in 
wh ich the poss ib i l i ties  for exploration and learning o f  s e l f  
and o f  the world are unob s truc ted . 
Teacher and School Personnel C onferenc e s  
C ons i s tent w i th the formation o f  a soc io therapeutic mil i eu , 
a warm and s trong school and c ommunity l i aison needs to be 
es tabl ished and ma intaine d .  The c ommunity and ' school bond should 
be muc h more than a mere "working relationship " .  On i t  depends 
muc h of  th e suc c e s s  o f  the program .  S everal th ings c an  facil i tate 
and c atalyz e this  process  o f  e s tabl ishing harmonious relations , 
resulting in a genu ine and lasting , i f  no t fac i l e , rapprochement . 
Firs t ,  the pro j ec t  needs _ to b ec ome as vis ible as pos s ible to 
the communi ty (Shoo t ,  197.3 ) .  The wi s e  us e o f  public me d i a  can 
greatly aid in this pro c e s s  o f  visib il ity , e . g. , the us e of 
newspaper spac e , the radio , an d  image build ing via public lec tures 
given to var i ous communi ty agenc i e s  and organiz ations ( such as 
church groups ) by memb ers o f  the pro j ec t  team .  S trong s.upport and 
" 
ac tion by the PTA , will b e  particularly help ful . Group m�.nibers 
need to take advantage o f  every opportunity to prov ide parents 
w i th information regarding the goals of the pro j ec t .  Le tters and 
reports to parents Which inform them o f  the d e gree o f  su,c c es s  or 
failure in the implementati on o f  the intended s c re ening and preventive 
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pro c edure , ac c ompan i e d  by the re sul ts of the pro fe s s i onal group ' s  
c oncurrent re s e arc h evaluation o f  the pro j e c t  are e spec i al ly 
important . W arm inv i tat ions to v i s i t  the pro j ec t  s taff and rel ated 
teac hers s hould b e  e xtende d ,  tµid a r e as onab l e  and very adequate 
s tatement o f  the ph i l o s ophy of the pro j e c t  s taff shoul d be printe d 
and mad e  ava i l ab l e  to parents , through the PTA and e l s ewhere . 
S ec ond , as an e xtens ion o f  the group ' s  inv i tation to c ome 
• 
and s e e , t e ac h e r  and s c ho o l  personnel c onferenc e s  are s chedul e d . 
A harmonious , e ffe c t ive work ing r e l at i onsh ip b e twe en the memb e rs 
o f  the pro fe s s i onal group and K- 3 teac hers n e e ds to be e s tabl ished . 
' 
S inc e the foc u s  o f  the pro j e c t  is on primary grad ers , i t  will be 
the primary t e ac he rs who w i l l  b e  mo s t  c l o s e ly involved w i th the 
pro j e c t  team ;  asp e c ts o f  the program w il l  c ome to invo lve o ther 
interes ted te ac hers in the s c hool . 
S oon aft e r  the t e s t  and parent interview data ( de s crib e d  in th e 
sec t i�n on e arly ident i fic ation m e thods ) i s  c o l l ated , a series o f  
luncheon c onferenc e s  involv ing the pro j ec t  team and t e achers 
conc erned w i th the ED c h i ldren are s c h e dul e d .  Thes e  c o nfe renc e s  
conc e rn the ms e lv e s  w i th c h ildren ab out whom te ac hers fe e l  require 
the gre ates t  e fforts . O ften they inc lude the princ ip al , the school 
nurs e , the attend anc e te ac her , the spe e c h  therap i s t ,  and spec ial 
sub j e c t  teachers , as w e ll as the s c h o o l  c ouns e l o r  who works 
c lo s ely w i th the pro j ec t .  S c hool psychologis ts would be util i z e d  
essentially a s  consul tants , rather than t o  render d irec t c l inic al s e r­
v i c e  to children ( Alb e e , 1959 ) .  
Parent and Teac her M e e tings 
Thi rd , s ep arate me e t ings are e s tabl ished for parents and t e ac hers 
to c ons ider and d i s c u s s  top ic s re l evant to mental h e al th ( e . g. , c h ild 
development and func t i oning , human mo t ivation , and emo t ional and 
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psyc hol o gic al ne e d s  o f  young c h ildren ) . C ontent for the s e  me e tings 
is c ar e fully s el e c ted and planne d .  T e ac he rs are given a re ading 
l i s t  and enc ouraged to c on t inue to l earn mor e  ab out the primary 
age group . I n  th i s  way they w i ll b e  abl e  to e ffec tive ly answer 
que s t i ons po s e d  by parentn during th e s e  me e t ings , as we l l  as b e ing 
able to impl e ment the gu i d ing princ ipl e s  fac i l e ly into the ir own 
c l assrooms. a even as the p arents w il l  b e  abl e  to employ them at 
home . A read ing l i s t  for us e in thi s  phas e o f  the pro j ec t  may 
b e  found in Append ix B .  
Pl anned top ic s  for d i s c u s s ion inc lu d e s { l ) Probl ems C re at e d  by 
Di ffer ing S tandards in the S c h oo l  .and C ommun i ty , ( 2 )  Appl ic ati on o f  
Mental H e al th Princ ipl e s  i n  t h e  C l as sroom an d  a t  Home , ( J )  The 
C hanging Rol e s  o f  Fath ers and Mo thers , (4 ) Disc ipl ine , and (5 ) 
S ex Educ ation . The b as ic aim o f  the s e  me e t ings is to understand 
more about the emo tional and s oc i al . deve lopment o f  the c h i l d  and to 
discus s  s al i en t  i s s u e s  and prob l ems in the s e  are as . The s ess ions 
should have a s trong prob l em c entered foc u s  and involve e xtens ive 
d i s c u s s ion o f  matters o f  c ommon intere s t .  
I n  an outcome evaluat ion o f  a s imil ar program rec ently 
c omple t e d  a t  J e ff�rson Junior H i gh School in Mat toon , I l l ino i s ,  
James (197 3 )  found the fol l owing to b e  true o f  the parents • 
1 .  They b e c ame s i gni fic antly more time 
c omp e tent and move d more toward l iv ing in th e pre s ent 
moment rather than re l iv ing the past ()r worryiz:ig -. · 
about the future . 
2 .  They b ec ame s igni fi c antly more inner­
d irec ted in regard to dec i s i ons and ac t ion and were 
no t as l ikely to be dire c ted by o th ers in dec is ion 
making proc e s s e s . 
J .  They c ame to hold s ign i fi c antly the values 
o f  s elf- actu al i z ing p e opl e o 
4 .  They b e c ame s igni fic antly more flexible 
in apply ing the values of s e l f- ac tual i z ing peopl e 
to the ir own l ives .-
J8 
5 .  They b e c ame s igni fi c antly higher in the ir s e l f­
regard and were more abl e  to l ike thems elve s in sp ite o f  
the ir w e akne s s e s  o r  de fic i enc e s a b e c aus e o f  the ir ·s treng�h ; 
as a person . 
6 .  They b e c ame s igni fic antly more abl e to 
develop me an ingful , c ontac t ful relationsh ips with 
o thers . 
A compl ete report on th i s  pro j ec t  has b e en suc c inc tly summariz ed 
�y Michael ene Baugher and is pre s ented in Appendix c .  Suc h a program 
I I needs to be c are ful ly c oordinate d w i th ac tiv i t i e s  o f  the PTA. After S choo l  Ac tivity Groups 
After- s c hool ac tivity groups , - .mo t ivated in part by credit given 
to teac hers for pro fes s ional advanc ement and sal ary  increment , are 
schedul e d  to me e t  onc e a week , at a time convenient for the te ac hers . 
The s e s s ions l as t  for one hour in a s ixte en-we ek program. This program 
is spec i fic ally for teac h e rs , and is d e s igne d to aid them in solving 
some o f  the ir own personal de fic ienc i e s  in me e ting the needs o f  
children w i th in a small group s e t t ing . 
The ac tivi tie s o f  the c l as s  w ill focus on a (1 ) the nature o f  the 
organ i z at ion o f  the school , and ( 2 )  the nature o f  the c hild ' s  
experienc e within the s c hool . - Outs ide read ing i s  ass igned to 
;fac il i tate this unders tand ing , but me aningful experiential exerc i s e s  
de s igne d to inc re as e  the interpers onal e ffec tivene ss o f  group 
memb ers j s  the primary mode o f  " ins truc tion " in the c las s ( Append ix 
D) • 
An intere s t ing and importan t part o f  the s e  after- s c hool s essions 
is the inc lus i on of 10 pr imary grad ers during the tenth through the 
s ixte enth s ess ion .  . 2 
. 
Th i s  s erve d to supplement the group ' s  impress ions 
about the chil d through ob s e rvati ons o f  b ehavior in a s i tuation verJ 
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f1. f!. erent :from the c l as sro om . The opportuni ty to g·e t . to know the 
(!h4ildren bette r in deptn .�s prov ided � 
Dur ing the c ours e o f  th e program , t e ac hers and pro fe s s ional 
gr'up ·me·mb ers me e t per iodic ally to exchange information , take stoc·k 
i . 
of  I progress , c o n s ider e ffe c t ive me thods. for approaching particular 
children , and final ly ,  plan for fe e db ack wh i c h  might optimi z e  the 
child ' s. s c h o o l  s i tuat i on and plac ement , 
I 
Program Eval uation 
To evaluate the e ffe c ts o f  th e e xperimental program, E children 
· are c ompared to a c ontro l ( C ) grou� o f  c h i ldren drawn fro·m schools 
: in two ne ighbo ring school d i s tric ts . C ompari s ons are made during 
a thre e ye ar pe r i o d , fo llow ing the E school c h il dren through the 
third grade , s o  that all c h ildren would have partic ipated in the 
evaluation throughout th e ir primary grade ye ars . Resul ts of E and 
.C school c o mparis ons woul d b e  reported s eparate ly for eac h  o f  the. three 
years . 
Clla:ptel' IV 
ADDITIONAL PRO GRAMS 
A unique fe ature o f th i s  pro gram is its emphas i s  on de al ing 
e arly , and d i r e c tly , w ith young c hi l dren who hav e  b e en i dent i fi e d  
as l i k.ely t o  e xp e r i enc e grow ing d i ffic u l t i e s  in s c ho o l . School 
personne l are drawn d i r e c �ly into asp e c ts o f  the program direc t e d  
toward c h i l dr e n ,  where the ir i nvolv e ment i s  mos t e s s ential . This 
. has b e c ome c l e arer as s p e c i fic pro gr am c omponents w ere described 
.in the prev i o u s  c hapt e r . I t  remains to d e s c r ib e  two other primary 
c omponents o f  the propo s ed . ident i f i c at i on and prevent ive sys tem .  
The Te ac her A i d e  (TA) Program 
Many o f  the ED c h ildren w ill mak e spec i al d emands upon the 
teac her wh i c h  s h e  w il l  be unabl e t o  me e t  b e c aus e such attention 
c anno t  b e  given w i thout s er i o u s ly depr iving the r e s t of the c l as s  
(Ko e s ter , 1965 ; R e i ff ,  1 967 ; Alb e e , 1 959 ) . Previous pro grams al ong 
these lines h ave s ugge s t e d  that t-e ac her a i d e s  may suc c e s s ful ly 
provide ED c h ildren w i th the attent i on they requ ire for maximum 
gain w i thin a prevent ive pro gram ( e . g . , Donahue , 1967 , Donahue & 
N ichtern , · 1965 ; R i oc h ,  Elkes , Fl int , U s dans ky , N ewman .& S i lber , 
.1963 ; R i oc h , 1 967 ) .  A v aluab l e  and d epend ab l e  s ourc e o f  thes e aides 
is women in the c o mmuni ty who have suc c e s s fully re arfai;l the ir own 
ehi l dren , and who ac t iv e ly' d e s ire to p art i c ipate . The method o f'  
recru i tment o f  aid e s  c ons i s ts in,  the c irc ul ation o f  a de scriptive 
state ment o f  prosp e c t iv e  �A program . The s tat ement i s  dis tr ib u t e d  
t o  c l ergymen and memb ers o f  s everal l o c al pro fe s s i onal groups , and 
. �bey · are ask e d  to rec ommend c and idat e s  whom they fe e l  have the 
nece s s ary intere s t  and qual i fi c at ions for su_c h  work � C are fu l  
�scre ening i n t erv i e�s fo l l ow t h e s e r e c o mme ndat i o ns (Srol e ,  ,il al .• , 
1 96 2 ; Z ax ,  e t  al . , 1966 ) . 
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In s el e c ting hous ew iv e s' for the TA program , p er sonal attribu t e s 
aTe c ons i dere d as more i mportant than int e l l e c t ive- e duc at ive c r i t er ia . 
Suc h women ne e d  to b e  fr e e  enough t o  · ·me e t '  -the ·�t ime . r�quirements · ' for 
part i c ipat i on , and to po s s e s s  the hu_man qu al i t i e s  o f  p er s onal warmth , 
fl e x ib i l i ty ,  i nter e s t i n  and l i k ing o f  ch i l dre n ,  and parti_c ul arly a 
empathy . E ac h  should hav e  had a s u c c e s s ful c h i l d-rear i ng e xp e r i e nc e .  
Each s hou:i. d al s o  b e  c h arac teri z e d by an ab s e nc e  o f  ne e ds for ,, 
c r i t i c i z i ng t e ac h ers o r  usurp ing the _ir func t i o ns (C owen, 1968 ; 
C owen , � al . ,  196J ) . 
Tra in ing of a i d e s  for the . TA program should emphas i z e  on- the - j ob 
techniques , in the manner o f  s tudent t e ac h e r  training .  I n  add i t ion , 
the aides woul d  attend s taff me e t ings w i th o th e r  s c hool pers onne l , 
inc lud ing t e ac hers , adminis trators , s c h o o l  psyc h o l o gi s ts , e tc . I n  
t h i s  w ay  th ey have th e opportun i ty to gain inc re as e d  unders tanding 
and e xp er i e nc ·e . They c an thu s b e tt er l e arn the ir p l ac e  i n  th e · total 
t e am appro ac h , and l earn to func t ion more e ffec tively . Outside 
read ing for the ai de s c ons i s ts o f  ac ademic materials on mental hygi ene 
c onc epts o f  prevent i on , p e rs o nal i ty d evel opment , and b e havior pro­
bl ems in c hi l dren . I t  i s  e xp e c t e d  that t e ac hers will work c l o s e ly 
w i th a i d e s  to insure . maximum pup i l  gain (Donahue & Nichtern ,  1 965 ; 
R� e s sman , 1 965 ) .  C o nt i nue d fe e db ac k  and c o l'lmunic ati-0n among T A ,  
t e ac her an d  t e am i s  bu i l t., into . th e ptotrr.mn• . Pro·�ess :. '. iS  eYaluate d :. 
and go al s  are rev i s e d  p e r i o d i c al ly ( C ow e n ,  e t  al •. , 1969 ) . 
'Every e ffort s houl d b e  mad e  to s e c ure the harmoni ous c o operation 
o f  the t e ac he r  and the TA. This proc e s s c an  be gre atly, fac il i tated 
· when TA, t e ac h er , t e am me'mb e rs , s c hool p syc holo gi s ts , and the s oc ial 
worker _ j o intly d e f i n e  the prob l em , s e t · go al s , p l an a c ours e  o f  ac t i on ,  
and eYal u a t e  pro gre s s . Und er s u c h  a superv i s o ry format ,  c ommun i c a­
t i on and und e r s t and ing s houl d inc r e as e  mark e dly , as e ac h  group wou l d  
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have a b e tter inders tandi ng and ac c ep tanc e o f  the rol e and the 
contr ibutions o f  the o ther ( Ho l zb erg , 1 967 ; Umb arger , e t  al . ,  
1962 ; C ow e n , et al . ,  1969 ) .  
- -
Though s ome woul d que s t io n  t h i s  us e o f  p arapro fess ional s 
w i thin the s c ho o l  s y s t em ,  i t  mus t  b e  po int e d  ou t th at th ere is a 
l ack o f  ava i l ab i l i ty o f  pro fe s s i o nal manpower , and th ere i s  great 
l ikel iho o d  o f  inc r e as ing unavai l ab i l i ty o f  suc h pers onnel in the 
future . The TA pro gram i s  no t j u s t i fi e d  here merely on availib il i ty  
o f  suc h p ersonnel i n  the future . The TA program i s  no t j us ti f i ed 
here merely on avai l ib il i ty or ec onomi c  grounds . The argument c an 
b e  deve lop e d  that p arapro fes s ional s  may , in s i gni ficant ways , b e  
b e tter su i te d  for l o ng- term s c ho o l  mental heal th func tions than 
pro fes s i onal s . Th i s  i s  par t i c u l arly s o  w i th re spec t to providing 
warm , empath ic support to ED c h i l dren (Kerr & S p ero ff , 1954 ; Lundy , 
195 6 ; Brams , 1957 ; Abl e s , 1 958 ; B ergin & S o l omon , 1 96J ) .  
W i th respec t to thi s , Melv i n  Z ax ( 1967 ) c omments on the work 
o f  TAs in h i s  preventiv e  program : 
For the TA group , the s c ho o l  s e tt ing is a natural 
hab i tat ; th ey are entirely c omfortab l e  there , they 
are c hal l enged and exc i t e d  by the ir work , and they 
have not , as may happ en w i th pro :(e s s ional s , burned 
out or b e c ome automat i z e d  over t ime . V i s i tors to 
the program h av e  c o mment e d  on the s e  po ints and , 
invar iab ly , hav e  b e en mo s t  favo rab ly impre s s e d  by 
the p o i s e ,  maturi ty , s k i l l , w i s do m ,  and e ffe c t ive ­
ne s s  o f  the TAs ( pp .  100-101 ) .  
The After.;.S'chool Pro gram . 
Finally , a few words ne ed to b e  said about the pos s ib il i t i e s  
o f  an after- school program direc te d  to the young c hild experi enc ing 
ad justment d i fficu l t i e s  in the school ( Z ax & C owen , 1967 1 C owe n e t  
al . ,  1966b ; C owen e t  al . ,  1 96 9b ) . The s e  mani fes t d i ffuc ul t i e s  may be 
de fine d a s  E D  c h i l dren w i th e xtens ive ac t ing out ( or ,  w i th B inswanger , 
" ac t ing in " ) , unders oc i al i z at i on , and poor ac h i ev e ment . 
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C h ildren are sel ec t e d  for p ar t i c ipat i o n  in the after- s c ho o l  
day care programs b y  the pro fes s i onal group , an d  p arent p ermis s i on 
for the c h i l d ' s  part i c ip ation is ob taine d .  Eac h  child is as s igne d  
indiv i dual ly to a c o l l e ge undergraduate volunte er ; o r  i f  ne c es s ary , 
small groups o f  c h il dren , typ ic al ly unders o c i al i z e d  one s , are as signed 
to a s i ngl e v o lunte er . In a typ i c al pro gram , no t all ED c h i l dren 
. .  
c an  b e  as s igned due t o  l ac k  o f  the required numb er o f  volunteers 
ne eded to imp l ement the program . 
Volunte ers are s e l ec te d  by the pro j ec t  te am on the b as is o f  
recommend at i o ns and b ri e f  interv i ews .  The main requirements are that 
they have e xp er i enc e d  suc c e s s  in i iv ing , and have demons trated 
ab il i ty to re l at e  to young c h i l dren . 
Volunteers are to b e  d i s c ourage d from th inking o f  thems e lve s 
as " therap i s t s " .  Rather , they are to b e  spontaneous , warm , genuine 
friends to the c hi l dren . 
Volunteers , as a group , c ome to the sc hoo l  on a pre arrange d 
s.chedul e ,  abou t thre e t i me s  every two we eks , for l'i hours imme diately 
after the· s c hool day ends . They engage in intere s te d , energe t ic , 
enthus i as tic pl ay w i th the youngs ters , help them in building skills , 
and provide them with the attenti on and affec tion s o  many o f  them 
badly need . 
Prev ious re s e arc h c o nc ern ing s im i l ar after- s c h o o l  programs have 
reported favorab l e  re sults and ou tc ome s ( e . g . , C owen , 1 968 ; C owen 
et al . ,  1969a ; Donahue. ,  1 967 ; R e i ff ,  1 967 1 R i oc h ,  196J ) .  Given the ; �  ---
vas tness o f  the c o l l ege s tudent p o o l  and the po tent i al as s e s ts 
and dedicat ion o f  suc h indiv i du al s , undergraduate c o l lege s tudents 
repres ent a maj or potential r e s ourc e to b e  tapped in provid ing 
muc h- ne e d e d  au gme ntat i o n  o f  exi s t ing mental h e al th r e s ourc e s . S uc h  
a vi ew ac c ord s w i l l  w i th t h e  ob s e rvat ions o f  o ther workers w h o  have 
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util i z e d c o l l e ge s tudent vo lunte ers in a var i e ty of mental he al th 
roles and s e t tings , for exampl e ,  as vo lunte ers with patients in s tate 
hospital s  (Umbarger , Dal s imer , Morr i s on , & Breggin , 1 962 ; · Ho lzb erg , 
Knopp , & Tw ine r , 1967 ) .  
cupter V 
C ONC LUS I ONS AN D  SUMMARY 
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The extent ion o f  th e mental h e al th f i e l d  w i thin the school 
sys tem d i � tat e s  the nec e s s i ty o f  al t ernat iv e c onc eptual i z ati ons 
and new programmings ( C ow en & Z ax ,  1 967 ) . One i s  fac e d  w i th 
grave manpow e r  probl ems , c onfronte d by the c l in i c al l i mi tations 
and s o c i al i n e ffe c t iven e s s  o f  some o f  the c urrent "bedro c k " t e c h­
no l o gy , an d i s , inc reas i ngly , aw are that th e s e  e fforts are not .e ffec t­
ively touc h ing vas t s e gments o f  s o c i e ty where h e lp is m.o s t  s orely 
ne eded . 
I n  thes e  te rms , the no t i ons o f  prevent i on ,  work ing in the 
c ommuni ty and i ts primary ins t i tu t i ons , foc us ing on the young , 
and e ffec t iv e ly u t i l i z ing a muc h  bro ader bas e  o f  manpower in the mental 
heal th enterpr is e , are all lo gic ally attrac t ive . They require , 
however , an updat ing o f  long- c he r i s h e d  as sump t i ons and wa:ys o f  prac tic­
ing . B ec aus e of the powerful imp ac t of s c h o o l s  on all fac ets of 
human development , there are potential impl i c ati ons o f  th is work for 
·----
the broader ques t ion o f  e s tabl i shmen t o f  a prevent ive approac h 
de s igned to mee t , more e ffec t ively , s o me o f  th e pres sing mental he al th 
probl ems fac ing modern s oc i e ty .  
Th,e proc e dure for ident i fic at,i on i s  c l e arly · articul ated ; it 
has been c ro s s -val i d ated , and i s  c l e arly c ommunic able , The .above 
sugge s t ions al s o  repre s ent e fforts toward p r imary typ es o·f 
prevent i on ,  They would have to b e  e mbe dded in c are ful c ons iderati on · 
',, 
and p o s s ib l e  modific a�io n o f  the very s truc ture o f  the school its el f  
as .;� a s o c i al system ,  the nature o f  c urric ulum , the l e arning pro c e sf3 , 
and how knowl e dge may mos t  e ffec t ively be transmitted to young c h ild;-.;-
ren. , in terms o f  promo t i ng op t i mal inte l l e c tual and emotional devel on-
ment . 
The l at t er i s s u e s , though c o mp l e x , and b eyond the s c op e  o f  th i s  
paper , are c e ntral ly r e l evan t  t o  m e n t al h e al th and t o  th e probl ems 
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soc i e ty fac e s  in th i s  are a .  
Summar i z ing , a proc e dure for the i denti fic at ion and prevention 
o f  emo t i onal dys func t i on in pr imary s c ho o l  c h ildren i s  outl ine d . · 
The propo s al for de tec t i on c onsi s ts o f  thre e intere l ated phas e s r 
( 1 ) psyc hologic al te s t ing , ( 2 )  p arent interv i ews , ( J )  evalua�ion 
and fo l l ow - up . 
Follow ing med ic al s c reen ing , a br i e f  synopsis o f  the C h i l d ' s  
medic al h i s tory and c urrent phys ic al s tatus i s  ente re d on the C l inic al 
Summary Ab s tr ac t .  T h i s  form w i l l  b e  us e d by e ac h  sc reening c ommi tte e , 
follow ing the ir eval uat i on . 
I nte l l e c tual as s e s s ment take s plac e s ( 1 )  in the pre- sc hoo l 
period , ( 2 )  dur i ng the firs t s c ho o l  y e ar , and ( J ) at approxi mately 
10 y e ars o f  age , when the I . Q . i s  mo s t  s tabl e .  A fl e xib l e , deve l op­
mental appro ac h is us e d  for the f irs t two as s es s ments , and the S tan­
ford- B i ne t  s c al e for the l as t  one . The l at t e r  ev aluat ion c an  s e rv e  
as . a  fol l ow-up on th e as s e s sment proc e dure . 
, By Oc �ob e r  o f  h i s  f irs t s c ho o l  y e ar , · e ac h  c hild is evaluated 
in a small group w i th the C al i forn i a  T e s t  o f  Mental Matur i ty , Short 
Form , and the Goodenough Draw- A-Man . Direc t behavioral obs ervation 
o f  the c hild and tho s e  o f  the firs t grade t e acher are added to the s e  
re sul ts . A pre l i minar�· as s e s s men t i s  ma.de o f  the youngs te r ' s 
emo t i onal s tatus and ac ade m i c  p o t e n t i al . Spe e c h ,  he ar ing , and 
l anguage evaluati ons al s o  tak e  pl ac e at thi s time . 
Interv i ews are he l d  w ith mo t�ers o f  e ac h  firs t  grad.e C·hild in 
Oc tober .  They are s truc ture d for th e mother as a p art of a routine 
proc e dure for b e c o ming ac qu ainte d . The ir purpos e s  inc lude s 
( 1 )  to e s tabl i s h  a re l at i o ns h ip w i th the mothe r , ( 2 )  to e l ic i t 
pe rt inent b ac kground and c urrent informat i o n  abou t  th e child and 
. .  
his fami ly , ( 3 )  to e nc ourage e xpre s s i o n  o f  att i tu d e s  bo th tow ard 
. the s c ho o l  and the e duc a t i onal proc e s s , ( 4 )  to e xp l a i n  th e s c h o o l ' s  
educ ati onal ob j ec tives and the role o f  the pro fe s sio an l  team , and 
( 5 )  to formul ate some t entat ive c asew ork impress i ons . The clas sroom 
teac her p artic ipates in thes e interv iews·. 
Bas e d  on the above co mpo sit , the pro fes s i onal group renders a 
dic ho tomous c l inic al j udgment for e ac h  c h ild : ( l ) those  alre ady 
show ing mo der ate to s evere dysfunc t i on or in whom the l ikelihood o f  
suc h dysfunc t i on is h i gh (ED ) , and ( 2 )  those who are func ti oning 
relat iv e ly wel l  (ND ) . 
Turning to the issue o f  prevention , a number o f  ob j ec t ives w ere 
presented s ( 1 )  the matter o f  op ening l ines o f  c o mmunicat ion w i th 
the c ommun i ty through the pro jec t ' s  v isib ility , ( 2 )  the e s tabl ish­
ment o f  sch o o l  pers onnel c onferenc e s , ( J )  parent and te ac her mee t­
ings to c ons i der and discu s s  topic s relevant to mental he al th , and 
(4 ) the c re at i on o f  after- sc ho o l  ac t iv i ty groups in wh ich teachers 
and profe s s ional group members meet periodically to e xc h ange infor­
mati on , take s tock of progress , c onsider effec �iv e me ans for approach­
ing p artic u l ar c hi ldre n and final ly , p l an for fe e dbac k wh i c h  might 
op t imi z e  the chi l d ' s  sch o o l  s i tuat ion and pl ac e ment . 
Teac her aids give the teacher the t ime to more effectively 
i mplement the pro j e c t ' s  goals . An after- s c ho o l  day care program 
i s  als o sugges te d . I t  i s  hoped the ED youngsters in the program 
might bene fi t from the ir as soc iat i on with an intere s te d , energe tic , 
enthus i as t ic , y oung adul t who could prov ide attent ion and affe c t ion 
and s erve as a model o f  a pers on who is le ad irig a c ons truc tive l ife . 
Finally , the author fee ls s trongly that empiric al tes t ,  formal 
evaluat ion , program revision , and c o ntinued re evaluat ion repre s ent 
ess ent i al s teps in th e s e arc h for v i able work ing mo de l s , w i th 
sub s tanc e ,  val i d i ty ,  and prac t i c al u t i l i ty .  
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Appendix B: 
L1 at o t  Readings for Parent and Teach er Meetings 
For thi s pha s e  o r  the program , the following works are 
particularly rec o mm ended . They ought to make to r point s  o f  
departure for l iT ely and thought tul di scussion s .  
1 .  
2. 
Helping Children Reach Th eir Pot ential by Gladys Gardn er 
J erkins ( Scott , For esman , 1965) 
The Fi.Tes and Sixes Go To School by Emma Sheehy ( Holt & 
Co . ,  1954) 
Meeting C hildren ' s Emo tional Needs by Katheri n e  D 1 E't' elyn 
(Prentic e-Hall , 1957) 
How to Help Your Children In School by Mary and Lawrenc e 
Frank (ReY .  ed . )  Viking Press , 1963) . 
5. The Famil : I t s  Func tion and De stin ( ReT .  ed . )  by Ruth 
Anshen Harper & Bro thers , 1959 
6.  What to Tell Your Children About S ex . Child Study A sso c iation 
Guid e ('Pocket Books , Inc . , 1959)  
' '  
? .  Delin uen t s  in the Makin : Paths to Pr eTen tion by Sheldon 
and FJ. eanor Glueck . Harper & Brothers , 1952 
8 .  Born to Win by Murial James -·and Do rothy Jongeward U.ddi son­
Wesley , 197 1 ) 
9.  Paren t s are T eachers by John B ecke;r ( Holt 8e Co . ,  1972) 
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I . Introduct ion and Material s ·Used 
The Parent Effect ivene ss Training Program was init iated by 
Mr .  Dick Jame s  at Jefferson Junior High School in Matt oon, Illinois 
. in an attempt t o  t each child management and communicat ion sk ills to 
parent s ,  This year t he sessions were also held at two :-!att oon e lemen-
tary schools . Hawt horne and Washington.  This report will deal mainly 
with the se ssions at Hawthorne Elementary School, but the data u sed 
in the re sults will be from all three schools .  
The format for t he parent meet ing s i s  for each group t o  meet t o-
gether once a week for e ight wee k s .  During the meet ing s  material from 
Parent s Are Teacher s  by We sley Be cker , a book on the · l'llanagement of 
children ' s  behavior , and Parent Training in Family Realt ionship and 
. Management Skills by Jerry Downing i s  discu ssed . .Ea.ch parent is g iven 
copies of this material , and reading assignment s are made each week for · 
the coming �eek . some t ime is devoted during each session for parent s 
to discu ss children ' s  behaviors and methOds of dealing . with them . 
· The intent of the discu ssion sessions is not to  judge some child 
rearing pract ices as bad and ot hers as goOd .  Instead , the pract ices 
are examined t o  determine if they work and if they are likely to last 
. . . 
or have a permanent effect . · The leader sugge.st s t o  the parent s some 
ideas whi.ch have worked for . others .  The parent s are then free t o  try 
these suggestions or ones of their own at home . 
Page 2 
II , Object ives and r.rethods 
The object ives of the Parent Effect iveness Pr�ram are for each 
parent to become more knowledgeable about behavior modificat ion tech- · 
niques and communicat ions skills and t o  be able t o  put this knowledge 
to use in dealing with children . To accomplish these g oals several 
methods are u sed , 
The first of these methods is t o  dlscu ss a way of viewing children ' s  
behavior . This parent training program emphasizes a posit ive approach 
t o  children ' s  behavior oy looking at what the parent want s  children t o  
be and to become . It stresse s  that parent s must become aware of children 
as people . They mu st try t o  become more aware of the "whys" of behavior 
and to deal with these also instead of just the behavior . To do this 
· parent s u sually need to have more informat ion about what cau sed the 
behav_ior and t o  plan before they react . The sessions also ask the parent s 
to look at what kind of home disposit ion will have the best likelihood 
of encouraging the '·behaviors they want . 
The next method is t o  teach about children and their behavior . The 
. . 
Parent Effect iveness Training Program stresses the concept of a parent -
child relat ionship that includes authority, but reduces the use of . 
power . Parent s are asked t o  examine the concept of trust and acceptance 
.. 
of children . They must determine whether or not they really believe that 
children can solve many of .. theii- own problems and whether or not they 
want them t o _ grow up to be independent persons. The parent.a are taught 
�hat to obtain informat ion about children communicat ion skills are n�eded. 
Alone with this they find that some ways of l i st enin� t o  children tend 
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to be more effect ive than others . They are reassured that they as 
parents have needs . which should be met when dealing with children. 
Ideas about changing behavior are also discussed . The first thing 
to be done in chang ing a behavior i s  t o  make a plan as t o  how the 
change will be made . During this t ime parent s also examine ways t o  help 
children change their behavior . They discover that changes in the sit -
uation can help both children and parent s change their behaviors. 
Parent s also realize that changing their own behavior can often affect 
the circumstances . After using some behavior modification skills 
the parent s find that reinforcing desirable behavior affect s their own 
att itudes and actions positively. 
sometime s  parent s find that although they have tried yery hard , 
they are st ill having problems . Then it is t ime to  examine the rela-
tionship to:· rind out who they are really fight ing --themselves,  their 
. 
. 
children, or someone else . They are told that conflicts in needs exist 
in all relationships,  but conflicts do not have to hurt the relat ion-
ships . They are asked to  examine the question of punishment , and 
they find that it has some valid uses but is often abused . '!he leaders 
· and parent s discuss the effe
.cts of traditional conflict resolut ion 
techniques .  'Ihey find . that often compromise c an  be reached in the 
solution to problems . 
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III . Se ssion Report s 
A. Session 1 .  
At the first se ssion he ld at Hawthorne Elementary School, Dick 
James gave a short introduction t o  the parent meet ing s .  The parent s 
were then as�ed t o  take the Personal Orientat i on Invent ory and to 
respond · in writ ing t o  a communicat ion skills exerc i se .  { see APPendix 
1 ) .  It was emphasized that the re sult s of the se two exerc i se s  were 
to be used only for re search and that any intere sted parent could 
have the t e st re sult s  interpret ed t o  them after the final session . The 
parent s were then g iven copies of Parent s Are Teachers and Parent Traini� 
1n Family Relat ionship and Manag;ement �kill s .  The parent s divided 
themselve s int o groups with �ied couple s joinil'll! different groi.tps . 
Mr. James was re sponsible for one group while �·tr . Jack Wheeler and the 
author shared the leadership of the other group . Within the se groups 
the part icipant s were asked to introduce themselves ,  tell a little about 
their familie s, and tell what they expe.cted from the program . The leaders 
1ntr.oduced themselves and t old their expectat ions for the program . The 
parent s were asked to agree to ke�p the confidence s  of th� g.�oup and 
to avoid ju�ment s of others ' 1!1ethods of child rearing . 
'!be next part of the meet ing was spent in a more detailed outline 
of .What the meet ings were g oing to be about and the methods t o  be used . 
. . . 
The groups f�llowed the outline in Parent Train1?1$ in Family Relat ionship 
A . 
and f!anagement '-3kills for the first se ssion , · 
. .  
The f'irst section discu ssed was the basic format of the program . 
The leaders emphasized t hat we would exami�e child rearing practice s t o  
see if they work and i f  t hey have t he lol'\'.j· ra� e e ffect s we want . We 
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WOl.lld be sugge st ing sOlne ideas that other parent s have found helpful 
that . this group could try if they wanted • .  
'!be next segment gave an overview of the prc:gram . This included 
a way of looking at children ' s  behavior , learning about children and 
their behavior ,  and some ideas about cha.ne i� behavior . Since this 
overview was ' de scribed in the second port ion of this paper, it will 
not be repeated here . 
We also di scu ssed the vari ou s  type s of behavior during .thi s  
sessi<>n. There are four basic type s of behavior :  de sirable behavior, 
. 
tolerable behavior , un�esirable behavior , · and int olerable behavior , 
Much time was spent explaining the se and g iving example s of the se 
.types of behavior . some parent s seemed puzzled about the se , so an 
exercise was assigned for the next m�et ing . The parent s were asked 
to think about one of their children and to ident ify a few examples 
ot the child ' s  behavior that fit into each of the four cat eg ories . 
As addit ional homework the parent s  were asked to read the - first two 
.. 
chapters Of Parent s Are T�achers .  
B .  Session· 2 
lllr� the second se ssion chapters one and two in Parent s Are 
Teachers were discussed . These chapters emphasized that there '-
are consequence s to all act s . 'Ibese can eitqer be reinforcers or 
punishers , · People teach other people how t o  behave by the conse - · . . . 
quences they give to acts • .  ·Two example s of changi� behavior were 
given, a mother changed her son ' s behavior . and a. teacher changed her 
clas!t ' s  behavior , The difference between unlearned and learned 
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reinforcers and puni shment s was explained . There was much di scussion 
about the type s of reinforcers including social , t oken , and act ivity. 
The · ent ire two chapters were somewhat summarized by teach ing Grandma ' s  
Rule : "Require a le ss preferred act ivity t o  come before a more preferred 
act ivity . "  During the discu ssi on of these chapt ers the parent s gave 
• 
example s of how they have been reinforced and how they have reinforced 
others . 
As we proceeded through the material , the parent s seemed he sitant 
t o  volunteer and thu s were called upon to answer our que st ions . One 
parent , however , was anxiou s  t o  prove t o  u s  that behavior modificat ion 
was bribery and therefore wro� . She had raif':ed t wo older children 
without the use of bribes and saw no reason why her two younger children 
needed to be "paid " to do what they were supposed to do . Even though 
we tried to convince her that there was a difference between behavior 
modificat ion and bribery, she st ill had the sa�e opinion at the end 
or the se ssion .  
The assignment that t he parent s were � iven for the third se ssion 
was to read the third and fourth chapters of Parent s A:re Teachers .  In 
addition they were to pick a child with a behavior that they would like 
to change and observe . the child for a week . They were t o  try to find 
reasons for t he behavior and perhaps devise a plan for chang ing the 
behavior .  
c. Session '.3 
We began this se ssion with a review of the homework assignment in 
the Becker book .  The rule s  for u si:n,g r�inforcers were stre ssed in 
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the third chapter . One of the rule s  was that re inforcement should be 
given immediately aft er the de sired behavior i s  exhibit ed . Also,  when 
teaching a new behavior ,  reinforce each t ime the behavior you want 
occurs . · To keep a de sired behavior g oing , re inforce it only inter-
mittently.  Finally , all progre ss or improvement should be reinforced • 
• 
In chapter 4 of Parent s Are Teac� Becker de scribed several 
different type s of t oken reinforcement situat i on s .  A s  an example we 
de scribed the Tit le III project t o  the parent s .  Several parent s were 
familiar with the program and had praise for it . others seemed unsure 
of the program, but they now underst ood. what was meant by g ivin,g t okens . 
At ·the end of chapter 4 there was a de script ion of the difference 
between reinforcement and bribery . This again got u s  int o a discu ssion 
of bribery, but the one · mother remained unconvinced that reinforcement 
was not bribery . 
After a short break the parent s seemed more relaxed and talkat ive 
than they had been in any meet ing so far . · We broke our group down int o  
tw� groups of· four with Mr . Wheeler and I both leading a mini-group . 
We talked with each parent in our group about what behavior. they would 
like to work on changing in a child . ·  Two parent s in my group had picked 
. . . 
good behaviors t o  work with and had made plans for changing the behaviors .  
The other two parent s ·  had trouble picki� a concret e be�vior t o  work on . 
One parent wanted her son t o  qu it being "bullheaded " and the other wanted 
his dautihers to show more re spect . We worked for most of the t ime tryin,g 
to help the se parent s pin down the behaviors they wanted to change but 
without much success . 
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As a homework assignment we asked the parent s t o  de cribe the 
behavior that they wanted to change in concrete terms and set up a 
token system for rewarding the new behavior . .  They were asked . t o  read 
chapters . 5 and 6 in Parent s /\re Teachers . They al so were to rank 
their past ability to cha113e the target behavior on a 1 (low ) to 10 
• 
(high ) scale . ' 
D. Se ssi on 4 
Since the pre -se ssion conversation was about the parent s '  
efforts at behavior modi�icat ion , we began the session with this 
topic . Only four of the parent s i n  our group attended this meeting . 
Two of the four had g ood success with their program and were eager t o  
tell the others about it . One person said that she had not had time 
to try her program during the week . Another failed because she could 
not get the behavior down to specific terms . · A good deal of time was 
spent helpi� her do this .  
Chapter · 5 of the Becker book narrated a real life epi sode showing 
how we are effected by the consequences .of reinforcement and punishment 
in daily: life .  · A great part of the discussion was devoted t o  Chapt.er 
· 6 which ·t old about the "Criticism Trap " .  People can actually be 
rewarded for bad . behavior since .t hey receive attention for it . A good 
.. 
example of this is a classroom where the bad behaviors are emphasized . ' 
by the teacher ' s  attent ion . To get out of the criticism trap a person 
au st praise . more often so that a child will" be reinforced for good 
behavior. 
At the end . of thi s se ssion, the parent who had insisted that behavior 
modificat ion was bribery , prai sed t he parent t raining prq�ram , The · 
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next two chapters of Parent s J.:re Teachers were assigned t o  be read for 
the next session . The. parents were also asked to read the material 
}� � in the second sect ion o�1 Down1ng hand-out . They wereA continue or 
start their behavior modificat ion program and report on their progress 
at the next meet il'JG . 
E. Session 5 
The first of thi s session was spent discussing the material in 
chapters 7 a.nd 8 in Parent s J.:re Teachers ,  Chapter .  7 went into detail 
about· how to reinforce , Example s of soc�al and act ivity reinforcers 
were given. Specific situations were described along with two different 
ways t o  reinforce . It was easy t o  see from the examples that some 
methods of using reinforcement were better than others . Chapter 8 
dealt with punishment , · when to,  how to, and why not to.  The parents 
1n our group had by this time become so in favor of reinforcement that 
they disliked this chapter of the book. 
The discussion next centered around the behavior modificat ion 
programs that the parent s were trying , This t ime there were more 
successes than before since more parent s were present , but a few still 
had not begun their program because of work or no time .  These pare�t s  
were. encoura$ed t o  try the program a s  soon a s  possible and t o  make 
time for _Jt since it was import�n:t also i 
The final part of the evening was spent discussing the material 
on communication. We talked abollt the fact that there was a risk 
-
1n communicat ing about ourselve s t o  others. To improve communication 
there are several thi� s  we can do : "look at the child when he i s  
talkln.� t o  you ; s t op other ::.c t i. v i ':. ie s  to l i �:.; l.:: i< � be hone st i f  you 
can ' t  listen t o  him at this t ime , try to  avoid int errupti ons ,  use the 
silent t lmes1  use simple , short phrases . to let him know you are 
list ening , offer invitat i ons to talk ;, " The Downing material also 
included . a  discu ssion of the reflect ion of feeling s ,  However, we 
did not have much time t o  get_  int o this fully, at this session . 
'!be parent s were assigned chapt ers nine and ten in� Parent s 
_ >;re  Teachers . They were t o  cont inue working on the target behaviors 
with their child , An addit ional assignment was to lis.ten to each 
child at least once duri� the week for five minut e s  or longer , 
· F. Session 6 
onJ.y- ten pa.rent s were· pre sent at this meet ing from both groups . 
Since Dick Jame s was absent , Jack Wheeler and I met with them as one 
' 
group� Mr .  Jame s ' group was quiet throughout the evening , and our 
�ular group did most of the talking , 
We began the evening with a discu s sion of the · last two chapters in 
the Be cker book , Nore help for dealing with specific behaviors in · 
children were g iven in these chapters .  Becker also stressed the 
importance of making rule s ,  st icking · to them , and g iving reminders 
about the rule s .  
We moved quickly into the communicat ions skills discu ssed i n  the 
,. 
second sect ion of the Downing material . Since Mr. James� group had 
. 
. 
not begun t o  discu ss thi s ,  we went over some of the material a«ain , 
. . 
Ve spent a gi;eat deal or t ime discussing reflect ion of £eelil'Jgs and 
restatement . The parent s needed a great number of example s t o· und.�r- . 
stand these ideas , 
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The group was next broken into groups of two to do an exercise 
in reflect ion of feeli� s and re statement u sing the Downing mat erial . 
This consisted of a number of statement s which one person was supposed 
to read and the other was t o reflect the fee ling s involved with the 
statement or re state the idea , The parent s had great difficulty with 
this , espec ially in trying t o  ident ify the feeling s ,  To help with thi s 
the author acted out some of the statement s u sing different facial 
expre ssions , t one s of voice , and mannerisms . 
Another exerc i se was for one per son in the dyad t o  state a concern 
while their partner li stened , The partner then had to re state the 
concern and possibly reflect feeling s .  The "two people then switched 
roles .  
After this exerci se we met briefly as  a large group to discuss 
how the part icipant s had done op t he exerc ise s .  We announced to the 
group that we would meet at Jefferson Junior High School next t ime . 
They were t o  read the t hird section of the Downil'\g material and 
cont inue with their behavior modification pr�rams . 
G .  Session 7 
For a very brief t ime we discu ssed the parent ' s  succe sse s with . 
their behavior modificat ion pr�ram . At this t ime most were having 
success and felt that the pr0$r� had changed their home, a great deal . 
We talked about the . material in the third section of Downing . 
This material dealt mainly with · confrontat ion techniqu e s .  Downing . . 
stressed that we should "ident ify our fee ling s , <»m those feelinCT,s ,  
be open w.t th re sponses from t hosA feelin� s , and work t ()$ ether for 
more appropriat e  behavior . · ·  
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We next did an exerc i se in which each member of the group was 
to respond as a member of t he fa.'llily in the following situation : 
The adult s in the family have been out shoppi� . 
The children have bee.:n asked t o  complet e their nor­
mal evening task s (dishe s ,  homework," bath,  etc , ) a.nd 
then they were free t o wat ch T.  v .  or pret:ty much 
do whatever they wanted t o  do , At 9 : '.30  P ,  :'1 . the 
a�lt s return home t o . find the l iv1ngroom a mess of 
t oys , newspapers , etc , , the dishe s not done . 
The point of the exerc i se was t o  identity the feeling s tha� the 
adult s had, and re spond t o  those .feeling s ,  
After this exerc i se - the parent s were taken t o  the �arning 
Resource Center at .Jefferson to try another exerci se in family 
. .  
conferences , The group members were video-taped while role 
""'­
• playing members of the family in the situat ion below , 
Mom - concerned with la.ck of cooperat ion from 
family s� nee she ha.s returned t o ·  a job- out ­
side the home . 
Dad - concerned with poor state of hou sekeeping 
lately . 
Laura - age sixteen , concerned with 8.ddit ional 
demands • 
. Greg � age fourteen, feels things are fine , lets 
everyone do his own thing . 
John - age eleven; concerned becau se bedroom is 
always messed up by older brother . · 
Mom is work!n.$ with the goal of adding on t o  the 
house .a bath ,  bedroom and . family room , All of· the 
·family have �·been ' involved in plann ing for the · 
new expansion , 
Dlring their· first �rial the family members were free · to do or · sp.y -wha.t ­
eyer they liked . _ This · trial lasted for about twenty minute s .  For the 
next trial the leaders act ed as �lter-e�os for" ·the part icipant s ,  other 
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·rule s were that all input s had t o  be . responded t o  before going on t o  
another input and all input s had t o  be owned , n o  generalization t o  
others or u se o f  "we " ,  Alt hough this exerc ise was t o  be the way to 
pu t  the communicat i ons skills t q:sether , many parent s saw t h i s  only as 
a play t ime . They oft en act ed silly during the exerci se and failed 
. . 
t o  respond t o  t he prob ing que st ions of the leaders aft er vie�ing the 
tapes .  They also seemed t ired and unintere sted becau se the se ssion 
ran 45 minute s  over t ime . No homework was g iven since the last 
session would be a wrap-up . 
H. Sess1on _8 
At this se ssion the parent s were asked t o  again c omplete the 
Personal Orientat ion Inventory , the c ommunicat ion skills exerc'ise ,  
and the rat ing from 1 t o  10 of their success i n  chang ing the target 
behavior us!;ng behavior modific�t ion .  It was stre ssed again that . 
these would be u sed only for re search and that anyone int erested could 
discuss the se with the leader . 
A discussion of t he meet ing s was then held . Parent s were asked 
what changes they would make in t he program and what parts had 'been 
most heipful .  Most �ent s said they enjoyed the prq:sram , . and had ·  
no comment s on ways it. could . be improved . As the group broke up , there 
was an expre ssion of regret that the ses�ions had ended . Many stayed 
after this last s�ssion t�king with each other • .  
IV .  Resu lt s  of the Parent Meet ing s 
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Of the 24 people who · orig inally started the parent meet ing s at 
Hawthorne only ten c ompleted the sessions for a t otal of 421.. It was 
not determined why some people dropped out , but some parent s cited 
conflict s with the ir work schedule s and the expense of a babysitter . 
. . 
46 out of 70 people in the Hawthorne , Washingt on ,  and Jefferson 
meet ing s completed the training for a t otal of 66�. 
The parent s who remained throughout the sessions had generally 
favorable remarks about the program . Sev.eral expre ssed the idea that 
· 
·the training had been extremely useful t o  them and that they had seen 
real changes in the ir children .  Others , while saying that -they liked 
the program, seemed more reserved in their comment s .  The mother who 
had thought of behavior modificat ion as bribery was very pleased with 
the program . The author not iced more mot ivat ion toward accomplishing 
good grades during and after the programs on the part of · her child 
. ,-.:. 
than by any other child whose parent s �ttended the pr�rams . 
. V�lous more object ive methods were used at the three schools to 
� to determine whether or n ot  this program had been su�cessful .  
34 parent s r�ted their succe ss. in dealing with a behavior before , th� 
behavior modificat ion program and aft er it . A "t " rat io of l0 . 95 based 
on . the change in pre &nd post rat ing s was obtained . Thi& was signifi-. . � . . 
cant at the .• 01 level . 
Another method of determining progress was a 15 item quest ionnaire . 
'Ibis was used t o  help test the parent s ' ability to re state and reflect · _ ·  
feelings. Mr .  Jame s  constructed the que st ionnaire by u si� ideas from 
:Betwee n Parent and Child by G inott • .  Three independent raters scored 
the parent s ' re sponse s on the ir pre and post answers .  A 02" was 
given for a re flect ive re sponse , "l" for re stat ement , and all other 
answers rece ived a "0" . A Conc ordance W stat i st ic showed the rates t o  
b e  i n  significant agreement . For the JO parent s complet ing this 
• 
questi onnaire , a pre t o  post "t " rat i o .  of 9. :n ,  significant at the 
. Ol level, was obtained . 
The Personal Orient at ion Inventory was also g iven at the first and 
last session s .  This t e st has · twelve subte st s for measuring various 
facet s  of t�e self-actualiz ing individual .  J8 parent s re sponded t o  
this test . The subt e st scale s with "t " rat ios are : 
1·. 
2 .  
' ·  
4. 
5.  
6 .  
7 .  
a . · .  
9 .  
subt e st 
Time Compet ency 
Inner Directedne ss 
self-actualiz ing value 
Exi stent iality 
Feeling React ivity 
Spontaneity 
Self-Regard 
Self-Acceptance 
"t " rat io 
4.94 Jf 
4. 20 e 
2 . 29 * 
4.68 1} 
1. 11 
1 , 85 
2 . 12 * 
) ,45 # 
. 44  . 
10. 
11. 
12 . 
Natur� of Man - Construct ive 
synergy 
Acceptance of >sgre sslon Self 
C�pacity for Int imate qonta.Ct 
, 72 
•. 11 
4. 19 JJ 
. * Significance a.t the . 05 level 
9 Significance at · the . Ol level 
In assessing the se finding s·, Mri James has made the following 
judgments :  
Mean scores on the pre t e st were not significantly 
different from comparable norm groups . It thu s  
appears that parent s made the following c�e s  · 
from start. t o  fini sh of the program : 
'.; . 
. . 
1 .  They became significant ly more · t ime 
competent and moved more t o  l iving in t he pre sent 
-. .  : :·-:.c· :""� �. � .. . :. 1·. � : 1 : :" "" � � :.n � · : I t'.!" :. :  .. ·: t. : : :-- -.- · - · · ·  � .:- c "-r:/ i . , _-_: 
about the future � 
2 .  They became significant ly more inner­
directed in regard t o  dec i sions and act ion and were 
not as likely t o  be directed by ot hers in dec ision 
making proce sse s ,  
3 ,  They came t o  hold significant ly the values 
of self-actualiz in� people , 
4 ,  They became s}enificant ly more flexible 
iD applyin:; the values of self-actualiz ing people 
to their own live s ,  
5 ,  They became significant ly higher in the ir 
self-regard and were more able t o  like themselves 
becau se of the ir strength as a person , 
6 ,  They became significant ly more able t o  
accept themselves i n  spit e o f  the ir weakne s"3es or 
deficiences , 
7. They became significant ly more able to 
develop meaningful, contact fu l  relat ionships with 
others . 
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v. crit ici sms and SUgge st ions 
I was pleased with the parent meet i� program , and I feel that 
it was of real value t o  pa.rent s . Thi s  was due t o  the fact that parent s ·  
were g iven a definit e alternative t o  deali� with unde sirable behavior 
besides wit11 :punishment , I feel that t he comment s of the parent s who . . 
completed thi s pr05ram thi s  year will encourage more parent s to go 
thr<>U8h the proeram next year . There i s  definitely a need for this 
type of training in the '.-!att oon school - system , and I hope that it will 
be cont inued when the Title III program ends , 
I do feel that there are ways that the se meet i� s could be made 
more profitable t o  parent s .  One of the se  would be for the· .  lead�rs 
to consciously bring down the vocabulary used in the discu ssions to 
at least eighth grade level .  While the leaders tried to define terms 
that they were u sing ,  I often saw puzzled looks from parent s  who tailed 
to understand the explanations . Also , when u sing examples the leaders 
tended �o w�t to "awe " the parent s throue;h the use of their learned 
voeabulary. These examples also should have been included le ss 
· frequently .  InStead , the parent s should have been asked: far their 
e�ple s to·  help them become involved in � feel a part of the dis­
cussion. In connect ion with thi s ,  I feel that all but the most basic 
ot terms- should be eli:mina.ted from the training . A great deal of t ime 
was spent in trying to get the parent s to see the differences between 
the four types of behaviors during the first session . · . · 'Itle apJ>rehension 
on the part of parent s who failed t o  understand the se may be the reason . . . 
so many failed t o  r��urn t o  the second ��ssion ,  
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I feel that more of the se ssion t ime should be spent dealing 
with parent s '  prqblems rather than dealing with hypothet ical cases in 
the textbook . We seemed t o  spend more t ime .teaching parent s the 
fine poi�t s  of behavior mOd.ificat ion than we did t eaching communi�a­
tions skills , I feel that parent s will ultimate ly need t o learn 
the communicat ions skills to help them deal with the ir  children as 
they become older . Perhaps in the future it will be possible to 
offer two ei.5ht week sessions , one on behavior modificat ion and one 
on communicat ions skills , Also , to g ive the parent s more pract ice 
in communicating ,  children of the parents or other . student s might be 
asked to come t o  one or two sessions to do communications exercise s .  
· 'Ibls might help both side s learn t o  talk together and would g ive them 
something in cont'!lon t o  talk about once they g ot home . 
A babysit t ing room would probably help bring more parent s to 
the meeting s ,  'Ibis . could b e  staffed by older student s and perhaps 
an intern . It would g ive the pa.rents a chance to come t o  the meet ing 
' •  
and know that the children were being well cared for without cost . 
These ·are Qnly possible suggest ipns for ways to improve the 
program . .  On the whole I feel that the program ls a very g ood  one 
. · and: needs onli slight modificat ions . 
AppendiX D 
Summary o f  the Thir t e e n  P r i nc ip l e s 
tor Ch a ng i ng Ch i l d r e n � s  Behevio�� 
To s tre ngthe n new beha v i or 
1 .  P o s i t i ve R e i nf or c eme nt P r inc ipl e : To impr ove or i ncre ase a 
1 child ' s  performanc e  o f  a c e r t a i n  a c t i v i t y ,  arr nng e t or an 
imme d i a t e  reward af t e r  e a c h  c orre c t  perf orma nc e .  
To d e ve l op •new behnvi or 
2 .  
s .  
Suc c e s s i ve Appr oxima t i o n s  Pr inc ipl e : To te a ch a child t o  a c t  
. in a ma nne r i n  wh i ch h e  ha s s e ld om o r  ne ver be f or e  behave d , 
reward su c c e s s ive s t ep s t o  the f i n n l  beh n vi or . 
Mod e l i ng P r i n c ipl e : To t e a c h  o c h i l d  n new way of behavi ng , 
all ow him t o  o b s e rve a pre s t ig e ful per s on p e r f orming the 
d e s ir e d  behavior . 
cue i ng P r i n c ipl e : To t e a ch o · ch i ld t o  r emember t o  n e t  a t  a 
spe c i f i c  t ime , arr nnge f or· h im t o  r e c e ive a cue f or the 
corre c t  p e rforma n c e  ju s t  be f or e  the ac t ion i s  expe c t e d  r ather 
than a f t e r  he h o s per forme d  i nc orr e c t l y . 
Di s cr imin a t ion Pr i nc ipl e : Tn t e a ch a child t o  a c t i n  a p a r t ­
i cul ar w a y  und e r  one s e t  of c ir c ums t � nc e s bu t no t c no the r , 
help him t o  id e nt i f y  th e c u e s th a t  d if fe r e n t i a t e  the c ir c um­
s t ance s a nd rew ord h im only whe n  h i s  n o t io n  i s  cpp r opr i o t e 
. t o  the cu e . 
· 
To ma intnin new beh a v i or 
6 .  Subs t i tu t ion P r inc iple·: To re infor c e  a child w i th a pr e v i ou sly 
ineffe c t ive r e w ard , pre s e nt it ju s t  be f or e  ( or a s  s oon ll S  
pos s i bl e  - t o ) the t ime you pre s e nt the more e ffe c t i ve r e w ard . 
7 .  Intermi t t e nt R e i nf o r c ement P r i n c iple : To e nc our age o child 
to c ont i nue p e r f orming on e s t n bl i she d  beho v i or w i th few or 
no reward s ,  gr a d u a l l y  a nd i n t e rmi t t e n t l y  d e c r e a s e  the fr e ­
quency w i th wh i ch the c orr e c t  beha v i or i s  reward e d . 
To s t op i nnpp1•opr i a te behav i or you may cho o s e  fr om f our al t e r na t i ve 
pr;b�� l pJ. e s 
8 .  
10 . 
11 . 
S a t i a t i o n  P r i n c ipl e : To s t op n child fr om n o t i ng i n  a p a r t ­
i cu l a r  wny , you ma y a l l ow him t o  c on t i nue ( or i n s i s t  thnt he 
c ont inu e ) p e r :t' ormi ng th e u nd e s ired a c t  u n t i l  he t ire s of i t .  
Ext i nc t i on Pr i nc i p� e :  To s t op o c h i l d  from n o t ing iu a p ar t ­
icul ar wo y ,  you mn y a rrc n�e c ond i t i o n s  s o  tha t h e  r e c e i ve s 
no reward s f ol l ow i ng the u nd e s i r e d  n e t . 
I n c omp a t i bl e  .A l t er na t ive P r i nc i p l e : To s t op o chi ld fr om 
n o ti ng i n  n p ii r t i c u l o r  wn y ,  you ma y rew�rd o n  a l t e r ne. t i ve 
n c t io n  th a t  i s  i n c o n s i s t e n t w i th or c D nno t be p e r f orme d o t  
the s ome t ime a s  th e u nd e s i red a c t . 
Ne gn t ive R e i n f or c eme nt P r i n c ip l e : · To at op a c h i l d  fr om n c t ­
i ng i n  a p a r t i c u l n r  w� y ,  you mny arr o nge f o r  h im t o  t e rmi n a t e  
a mild a ve r s i ve s i tu f' t i o n imme d i c t e l y  b y  imp r o v i ng h i s  be ­
havi or . 
To mod ify emo t i oncl b�h avi or 
12 � Avo id a nc e P r inc ipl e : T o  t e ach e ch ild t o  ovo id o c e r t ain 
type of s i tu c. t i o n ,  s imu l t ane ou s l y  pr e s ent , t o  the ch ild the 
s i tun t i on t o  be a vo id e d  ( or s omE; r e pr e s e nt Et t ion of it ) a nd 
s ome ave r s i ve c o nd i t i on { or i t s  r e pr e s e nt c. t i o n ) .  
13 . Fe nr R e d u c t i on P r i nc ipl e : T o  h e l p  c · ch ild ove r c ome hi s · 
fe ar of c � ar t i cular s i tu F. t i on ,  gr ad u a l l y  incre a s e hi s e x­
posur� t o  the f e ar e d o i tu � t i on wh i l e  he i s  o th e rw i se c om­
f o� t obl e , r e l axe d , s e c ure , or rewF rd ed . 
-n-chang�Ch ild r e n ' s Beh e vi or . Joh n D .  Krumbo1 t z  & He l e n  B. 
bol t z  • .  Prentic e -Hall I nc . , Rugl P-wood Gl 1 f f ,. . Now .Tc r � n y . 
P age 232-2 3 3 . 
Ch ild ' s  Mi s t a ke n  G o a l s  
Parent S tud y Group s 
Goal of 
Mi s beha vi or 
Atte nt i on 
, Power 
Reve ng e  
Wh a t  Chi l d  How P a r e nt 
Child 1 s  
R e a c t i on t o  
R e pr ima nd 
Some 
C orr� c t i ve 
Me asure s i s  s a y i ng F e e l s 
I onl y c ount 
whe n I am 
• be ing not i ced 
or serve d . 
Annoyed ; 
want s t o 
r emind , 
c o ax ; 
del igh ted 
with "good "  
ch ild . 
Temp orar i l y  Ignore �nswer or 
s t op s d i s turb- d o  the '..lnexpe c ted 
i ng ac t i on give a t � en+. i o n  
whe n  g i ve n  .- at ple a s a nt 
a t t e n t io n .  ti.� s . 
I t>nl..y '!!.nu n t 
wl1e n I am 
d ominat ing , 
whe n you d o  
what I want 
you t o . 
- t�· o·1�t�tto t I n t e n s if i e s Ext t> i. r. R. t rt:1 oo , .,. , 
A " t  l not talk; ""ge ne r all y a ... �. tv1 .. wb." n 
wa nt s  p ower r e pr i m.A nd e d ; 
cha l l e nge d ; child wants 
" I ' ll ma ke t o  w i n , be 
h im d o  i t . " bos s . 
" You c an ' t  ge t 
away w i th i t . "  
be 1-r iA nd l y , 
e st abl ish e qual i t  
red ire c t  child ' s  
� f'f' or t s  int o 
c ons tru c t i ve 
channe l s . 
I .  c an ' t be HuJ; t ;  mad " How W a nt s t o Extr ic ate self . W i n  
ge t e ve n ;  chi l d ; ma int a i n  
ma ke s s e l f  ord er w i th mi nimum 
d i sl iked . re s trai-nt ; avo id 
l i ked . I d on ' t  c ou ld he d o  
have powe r , thi s t o  me ? "  
bu t  I ' ll c ount 
if I c an hur t  
othe rs a s  I f e e l  
hurt by l ife ,. 
re t a l i a t i o n s ; t ake 
"·: . time and effor t  t o  
he lp child . 
Inad e qu ancy I c an ' t  d o  any­
thing r igh t s o  I 
won ' t  try t o  d o  
anythi ng a t  all ; 
I am no good , 
De s p a ir 
" I  g i ve 
up . "  
No r e pr ima nd , 
1 t�ere fore , 
no re a c t ion ; 
r e e l s th ere 
is no u se to 
try ; p a s s ive . 
Enc our ageme nt 
(may take long ) ;  
f a i th i n  child �� 
abil i ty . 
·------- · - - · --
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Date : PRESCRIPTI ON OUTLINE ------
l .  PRESENTING PR O BLEM (Who wa s invol ve d a nd what 
i s  the 
spe cific c onc e rn? ) -
2� · BASELINE DATA TO SUPP ORT I TEM #1 (Wha t r a te i
s  it occurri ng , 
wfuin and where is the pr obl em · o c curr i ng ? ) 
3 .  NAME at l e a s t  TWO P OSITIVE a s s e t s  the t c an be 
used to d e al 
with the ·problem .  
a .  
b .  
De ve l oped by Archie Burge t t  
Joe l Ru s 
Ad ler Sub­
r e g i o n  6 
4 .  PROGRAM PRES CRIPTI ON: ( s oc ial and/or acad emic ) 
A .  Funct ional  a s se s sme nt , what c a n  he or she d o  or not d o? 
B.  GOAL (What i s  your purp o s e  s o  that i tem 1 cnn be 
resolved ? )  
C .  Pl e a s e  ou t l i ne the spe c if i c  pre s c r ip t ion me thod s you 
will u se to re s olve it em l?  
D. Who i s  pr ovid ing back-up consultation t o  you i n  thi s 
ma t te r ? 
S .  TIME LIMITATI ON ( h ow l ong w i ll y ou u s e i t em 
4 in or.d er to 
elimina te the pr oblem or , if ne ed ed , change the
 program? 
1 Min . , 1 hr . , 5 d ay s ,  2 mos . ,  2 yr s ? , e t c . ) 
6 •. EVALUATION: (Wha t oc curred a s  a re su l t  o
f the inter vent i on? ) 
7 .  CASE TRAC KING 
A .  Follow-up 
B. If item #1 wa s not re s ol ve d , r e cycle for a n
ew pro­
gram .  (Pl e ase  ind i c a t e  thn t you will r e c ycle
. )  
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P RE - S C H O O L  S C RE E N I N G  P RO J E C T  
PHONIC 2 ' 7  / 8 9 5· 220 1 
2 t 7  / 8.91S·2202 
P r e - K i n d e r g a r t e n  c h i l d r e n  i n  N e o g a  C o mm u n i t y U n i t  S c h o o l D i s t r i c t  # 3 ,  
a g e s 3 t o  5 ,  w,i l l  b e  s c r e e n e·d i n  t h e M u l t i - P u r p o s e  Ro om a t  t h e  N e o g a  
E l e m e n t a r y a n d  J r . H i g h S c ho o l  o n  M a r c h  1 1  a n d  M a r c h  1 2 . 
E a c h  c h i l d  p a r t i c i p a t i n g  w i l l  b e  g i v e n  t h e  C o o p e r a t i v e  P r e - S c ho o l  
I nv e n t o r y , a l o n g  w i t h a l a n g u a g e  a s s e s s me n t  a n d  a v i s i o n  a n d  h e a r i n g 
s cr e e n i n g . T h i s t e s t i n g  w i l l  b e  d o n e  b y  t e a c h e r s  o f  t h e  N e o g a  U n i t  
i n  c o o p e r a t i o n w i t h  t h e  E a s t e r n I l l i n o i s  A r e a  o f  S p e c i a l  E d u c a t i o n  
a n d  t h e  I l l i n o i s  D e p a r tm e n t  o f  P u b l i c  H e a l t h . T h i s i s  a f r e e  s e r v i c e 
t ha t  p a r e n t s  ar e u rg e d  t o  u s e  f o r  t h e i r  p r e - s c h o o l  c h i ld r e n . 
Th i s  i s  n o t  a n  I .  Q .  t e s t .  I t  i s  a s y s t e m d e s i g n e d  t o  e v a l u a t e  t h e  
g r o s s  a n d  f i n e  mo t o r  d e v e l o p m e n t  o f  y o u r  c h i l d .  I t  w i l l  m e a s u r e  t he 
c h i 1 d ' s  a b i l i ty t o  e x p r e s s  f e e l i n g s  a n d  t h o u g h t s .  T h e d e v e l o p m e n t a l  
l e v e l s  i n  e a c h  o f  t h e s e  a r e a s  m a y  b e  v i t a l  t o  t h e s u c c e s s f u l  s c h o o l 
e x p e r i e n c e  f o r y o u r  c h i l d .  Mo s t  c h i l d r e n  f i n d t h i s s c r e e n i n g  t o  b e  
f u n . P a r e n t s  w i l l  b e  i n f o rm e d  o f  t h e  r e s u l t s  i mm e d i a t e l y  a f t e r t h e  
s c r e e n i n g . A c t u a l  s c r e e n i n g t i m e  w i l l  b e  l e s s  t h a n  o n e  h o u r  p e r c h i l d . 
Why s c r e e n  t h i s a g e  g r o u p ?  
1 .  A l aw e n a c t e d  b y  t h e S t a t e  L e g i s l a t u r e  m a n d a t e s that 
s c ho o l s  p r o v i d e  t h i s  s e r v i c e . H o w e v e r , it i s  no t m a n ­
d a t o r y  f o r  p a r e n t s  t o u s e  t h i s s e r v i c e . S c h o o l  o f f i c i a l s  
h o p e ; s i n c e  i t  i s  a v a i l a b l e , t h a t  p a r e h t s  w i l l  p a r t i c i p a tce . 
2 .  Thi s t e � t i n g  w i l l  h e l p  d e t e r m i n e  i f  y o u r  ch i l d  ha s a n y  
s p e ci a l  n e e d s  t h a t mi g h t  � e q u i r e  c o r r e c t i v e  m e a s u re s . 
3 .  T h i s w i l l  g i v e  i n f o rm a t i o n  n e e d e d  t o  p l a n a n d  de v e l o p  
p r o g r am s  w h i c h  w i l l  b e s t  m e e t  t h e  n e e d s  o f  y o u r  c h i ld . 
A l s o , n e e d e d  c l a s s r o om s p a c e  c a n b e  p l a n n e d . 
To b e  e l i g i b l e  t o  p a r t i c i p a t e  y o u r  c h i ld mu s t  h a v e  r e a c h e d  t h e  a g e  o f  
t h r e e  y e a r s  b y  D e c e mb e r  1 ,  1 9 7 3 , a n d  b e  n o  o l d e r  t h a n  s i x  y e a r s  by 
Ma r c h  1 ,  _ 1 9 7 4 . H i s  b i r t h  d a t e  wo u l d  n e e d · to b e  b e tw e e n  M a r c<h 1 ,  1 9 6 8  
a n d  D e c e mb e r  1 ,  1 9 7 0 . 
C h i id r e n  w h o  a r e  p r e s e n t l y  e n r o l l e d  i n  K i n d e r g a r t e n w i l l  n o t b e  
s c r •e n e d  a t  t h i s  t i m e . 
Comp l e t e  t h e  a t t a c h e d a p.p l i c a t i o n  f o rm a n d  r e t u r n  t o  t h e  f o l l o w i n g  
a d d r e s s  by Ma r c h  1 ,  1 9 7 4 . Y o u  w i l l  b e  n o t i f i e d  l a t e r  a s  t o  t h e  t i m e  
y o u r  c h i l d  w i l l · b e  s c r e e n e d . 
M r s . V e r a  Qu e e n , P r i n c i p a l  
B o x  3 1 0  
N E O G A  E L E M E N T A RY & J R . H I G H 
N e o g a , I l l i n o .i....s. 6 2 4 4 7  
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